Texas Education Agency
Standard Application System (SAS)

.. 2016-2020 Texas Title | Priority Schools (TTIPS), Cycles =
Program authority: P.L. 107-110 ESEA, as amended by the NCLB Act of 2001, Section FOR TEA USE ONLY
1003(9) Write NOGA 1D here
Grant Period February 1, 2017, to July 31, 2020, pending future federal allocations
Application deadline: | 5:00 p.m. Central Time, September 15, 2016 Piace date stamp hese —
Submittal Three complete copies of the application, printed on one side only. All = &=
information: copies must have an original signature (blue ink preferred) of the person o ;
authorized to bind the applicant in a contract. Applications must be "‘"’é
received no later than the aforementioned time and date at this address: "
Document Control Center, Division of Grants Administration -
Texas Education Agency, 1701 North Congress Ave y :
Austin, TX 78701-1494 == -
Contact information: | Leticia Govea: leticia.govea@tea.texas.gov; (512) 463-1427 gy m,‘
S e i Sohedule #1--General Information SRRt
Part 1: Applicant information
Organization name County-District # Campus name/# Amendment #
Atlanta ISD 034801 Atlanta High School
Vendor ID # ESC Region # DUNS #
1-756000131 8 055570733
Mailing address City State ZIP Code
106 West Main St. Atlanta TX 75551
Primary Contact
First name M1 Last name Title
Joey Geletka Deputy Superintendent
Telephone # Email address FAX #
803-786-4194 igeleika@atlisd.net 903-789-1004
Secondary Contact
First name M1 Last name Title
Marilyn Cobb Assistant Superintendent
Telephone # Email address FAX #
903-796-4194 rmcobb@atisd.net 903-789-1004
Part 2: Certification and Incorporation

} hereby certify that the information contained in this application is, to the best of my knowledge, correct and that the arganization
named above has authorized me as its representative to obligate this organization in a legally binding contractual agreement, 1 further
certify that any ensuing program and activity will be conducted in accordance with all applicable federal and state laws and
regulations, application guidelines and instructions, the general provisions and assurances, debarment and suspension certification,
lobbying certification requirements, special provisions and assurances, and the schedules attached as applicable. It is understood
by the applicant that this application constitutes an offer and, if accepted by the Agency or renegotiated to acceptance, will
form a binding agreement.

Authorized Official:

First name M.l.  Lastname Title

Sidney W, Harrist Superintendent
Telephone # Email address FAX #
803-756-4194 sharrisi@atiisd nat 903-798-1004

Date signed

| ; * %
H LY L. : C’; » i .
’ﬂ\%‘}) f’”ﬁ“)k% L U 5\—\1(\5&?‘\3\\ ;iff;f E‘ C’zj géC

Onlirth fégiaﬂy‘respansfblg parly may sign fhis application,

Signature (blue ink preferred)

701-16-105-008
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__ Schedule #1-—General information = .

Cdunty-district number or vendor 1D 634901 i Ameﬁdnﬁéht# (for éméndménts”only):'

Part 3: Schedules Required for New or Amended Applications

An X in the “New” column indicates a required schedule that must be submitted as part of any new application. The
applicant must mark the “New" checkbox for each additional schedule submitted to complete the application.

Faor amended applications, the applicant must mark the "Amended” checkbox for each schedule being submitted as part
of the amendment,

Schedule Application Type
# Schedule Name N;x Am{:;ded
1 General Information X L]
2 Required Attachments and Provisions and Assurances X N/A
4 Request for Amendment N/A L]
5 Program Executive Summary ]
6 Program Budget Summary X
7 Payrolt Costs (6100) See
8 Professional and Contracted Services (6200) importani ]
9 Supplies and Materials (6300) Note for ]
10 Other Cperating Costs (6400) Competitive ]
11 Capital Outlay (6600) Grants* [
12 Demographics and Participants to Be Served with Grant Funds L]
13 Needs Assessment ]
14 Management Plan X
15 Project Evaluation X
16 Responses to Statutory Reguirements B4
17 Responses to TEA Requirements
18 Equitable Access and Participation ]

*IMPORTANT NOTE FOR COMPETITIVE GRANTS: Schedules #7, #8, #9. #10 and #11 are required schedules if any
dollar amount is entered for the corresponding class/object code on Schedule #6—Program Budget Summary. For
example, if any doliar amount is budgeted for class/object code 6100 on Schedule #6—Program Budget Summary, then
Schedule #7—Payroll Costs (6100) is required. I it is either blank or missing from the application, the application will be

disqualified.

For TEA Use Only
Changes on this page have been confirmed with: On this date:
Via telephone/fax/emall (circle as appropriate) By TEA staff person:
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County CfEStI"JCt number or vendor ID 034901 I Amendment # (for amendments on!y)

Part 1: Required Attachments

The following table lists the fiscal-related and program-related documents that are required to be submitted with the
application (attached to the back of each copy, as an appendix).

# | Applicant Type Name of Required Fiscal-Related Attachment

No fiscal-related attachments are required for this grant,

Name of Required
# Program-Related Description of Required Program-Related Attachment
Attachment

No program-related attachments are required for this grant

Part 2: Acceptance and Compliance

By marking an X in each of the boxes below, the authorized official who signs Schedule #1—General Information certifies
his or her acceptance of and compliance with all of the following guidelines, provisions, and assurances.

Note that provisions and assurances specific to this program are listed separately, in Part 3 of this schedule, and
require a separate certification.

X Acceptance and Compliance
| certify my acceptance of and compliance with the General and Fisca!l Guidelines.
<] | certify my acceptance of and compliance with the program guidelines for this grant.
B | certify my acceptance of and compliance with all General Provisions and Assurances requirements.
o | certify that | am not debarred or suspended. | also certify my acceptance of and compliance with all
Debarment and Suspension Certification requirements.
I certify that this organization does not spend federal appropriated funds for lobbying activities and certify my
acceptance of and compliance with all Lobbying Cerlification requirements.
5 | certify my acceptance of and compliance with Ne Child Left Behind Act of 2001 Provisions and Assurances
requirements.
For TEA Use Oniy
Changes on this page have been confirmed with: On this date:
Via telephone/fax/emall (circle as appropriate) By TEA staff person;
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Texas Edu_cation Aggﬂcy . . _ _ Standarc_i Application Syste_r_n_(SAS)
_ Schedulo# Required Attechments and Provisions and Assurences

Couh'ty-dilsinclt number or vendor ID: 034801 | Amendment # (for ameﬁdm.e'h.ts" 6nly):

Part 3: Program-Specific Provisions and Assurances

X | certify my acceptance of and compliance with all pragram-specific provisions and assurances listed below.

# Provision/Assurance

The applicant provides assurance that program funds will supplement (increase the level of service), and not
supplant (replace) state mandates, State Board of Education rules, and activities previously conducted with state
or local funds. The applicant provides assurance that state or local funds may not be decreased or diveried for
other purposes merely because of the availability of these funds. The applicant provides assurance that program
services and activities to be funded from this grant will be supplementary to existing services and activities and will
not be used for any services or activities required by state law, State Board of Education rules, or local policy.

The applicant provides assurance that the application does not contain any information that would be protected by
the Family Educational Rights and Privacy Act (FERPA) from general release to the public.

The applicant provides assurance that, if it receives these program funds to serve one or more campuses, it will
ensure each campus receives all of the state and local funds it would have received in the absence of these
program funds, As a result, an LEA must provide the TTIPS grantee campus all of the non-Federal funds the

3. | campus would have received were it not a TTIPS grantee campus, and these program funds must supplement the
amount of those non-Federal funds. Note, however, that the campus does not need to demonstrate that these
program funds are used only for activities that supplement those activities the campus would otherwise provide
with non-Federal funds.

The applicant provides assurance that the education program described below is unique to the applicant LEA and
4. | the eligible campus for which the application is being submitted. An applicant that plagiarizes or copies any other
application does not meet this standard and will be disqualified.

The LEA provides assurance that it will meet the following federal requirements:

1. Establish annual goals for student achievement on the State's assessments in both reading/language arts
and mathematics, measure progress on the leading indicators in section Il of the final requirements and
establish goals to hold schools receiving school improvement funds accountable.

2. [Ifit implements a restart model in a school, hold the charter operator, charter management organization,
or education management organization accountable for complying with the final reguirements, and it
includes these terms in its contract or provisions.

5. 3. Monitor and evaluate the actions a school has taken, as outlined in the approved TTIPS application, o
recruit, select and provide oversight to external providers to ensure their quality.

4. Monitor and evaluate the actions schools have taken, as outfined in the approved TTIPS application, to
sustain the reforms after the funding period ends and that it will provide technica! assistance to schools to
sustain progress in the absence of TTIPS funding.

5. Report school-level data to the SEA required under section 11l of the final requirements, and included in
the Program Guidelines of this RFA.

5 The LEA provides assurance that it will participate in any evaluation of the grant conducted by the U.S.

Department of Education, including its contractars, or the Texas Education Agency, including its contractors.

The LEA/campus provides assurance that if it selects to implement the Transformation Mode!, the campus will
meet all of the following federal requirements:
1. Develop and increase teacher and school leader effectiveness.
(A) Replace the principal who led the school prior to commencement of the transformation model,
(B) Use rigorous, transparent, and equitable evaluation systems for teachers and principals that--
i. Take into account data on student growth as a significant factor as well as other factors
such as multiple observation-based assessments of performance and ongoing collections of
7. professional practice reflective of student achievement and increased high schoal
graduation rates; and
ii. Uses the definition of student growth as: the change in achievement for an individual
student between two or more points in time. For grades in which the State administers
summative assessments in reading/ language arts and mathematics, student growth data
must be based on a student's score on the State's assessment under section 1 111{b}{3) of
the ESEA. A State may also include other measures that are rigorous and comparable
across classrooms.

For TEA Use Only
Changes on this page have been confirmed with: On this date:
Via telephone/fax/email (circle as appropriate) By TEA staff person:
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iii. Are designed and developed with teacher and principal involvement;

(C) Identify and reward school leaders, teachers, and other staff who, in implementing this mode!,
have increased student achievement and high school graduation rates and identify and remove
those who, after ample opportunities have been provided for them to improve their professional
practice, have not done so;

(D) Provide staff ongoing, high-quality, job-embedded professional development (e.g., regarding
subject-specific pedagogy, instruction that reflects a deeper understanding of the community
served by the school, or differentiated instruction) that is aligned with the school's comprehensive
instructional program and designed with school staff to ensure they are equipped to facilitate
effective teaching and learning and have the capacity to successiully implement school reform
strategies; and

(E) Implement such strategies as financial incentives, increased opportunities for promotion and
career growth, and more flexible work conditions that are designed to recruit, place, and retain
staff with the skills necessary to meet the needs of the students in a transformation school.

2. Deliver comprehensive instructional reform strategies.

{A) Use data to identify and implement an instructional program that is research-based and vertically
aligned from one grade to the next as well as aligned with State academic standards; and

(B) Promote the continuous use of student data (such as from formative, interim, and summative
assessments) to inform and differentiate instruction in order to meet the academic needs of
individual students.

3. Increase learning time and create community-orientad schools.

1. Establish schedules and strategies that provide increased learning time; using a longer day, week
or year; and by addressing each of the following areas:

I. Additional time for instruction in core academic subjects including English, reading or
language arts, mathematics, science, foreign languages, civics and government, economics,
arts, history, and geography.

ii. Additional time for instruction in other subjects and enrichment activities that contribute to a
well-rounded education, including, for example, physical education, service learning, and
experiential and work based learning opportunities that are provided by parinering, as
appropriate, with other organizations.

fii. Additional time for teachers to collaborate, plan, and engage in professional development
within and across grades and content areas.

2. Provide ongoing mechanisms for family and community engagement.

4. Providing operational flexibility and sustained support.

(A) Give the school sufficient operational flexibility (such as staffing, calendars/time, and budgeting) to
implement fully a comprehensive approach to substantially improve student achievement
outcomes and increase high school graduation rates: and

Ensure that the school receives ongoing, intensive technical assistance and related support from the LEA, the
SEA, or a designated external lead partner organization (such as a school turnaround organization or an
education management organization {(EMO)).

The LEA/campus provides assurance that if it selects to implement the Texas State-Design Model, the campus
will deliver a comprehensive school improvement strategy, implemented for all students in the schoo!, which is
consistent with the Texas concept for developing an Early College High School (ECHS).
By implementing an ECHS, the LEA/campus is delivering a whole-school reform model that:
* Improves student academic achievement or attainment
* Is implemented for all students in the school
* Addresses in a camprehensive and coordinated manner:
8 o improvement in school leadership
' o improvement in teaching and learning in academic content areas
o professional learning for educators
o student non-academic supporis
In doing so, the LEA/campus will implement the following:
1. Pursue designation as a Texas Early College High School, with a target of earning TEA ECHS designation
and full-operation as an ECHS, no later than the start of the second year of the TTIPS grant
implementation period; Fall 2017.

2. Provide a rigorous course of study that enables students to receive a high school diploma and complele

oo U ForTEAUseOnly
Changes on this page have been confirmed with: Cn this date:
Via telephoneffax/email (circle as appropriate) By TEA staff person:
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the Texas Higher Education Coordinating Board's (THECB) core curriculum; or an associate's degree; or

at least 60 credit hours toward a baccalaureate degree during grades 9-12.

3. Provide college credit earned through the high school years for all students at no cost; including tuition,
fees and textbook costs.

4. Develop and increase teacher and school leader effectiveness, in 2 manner consistent with the
requirements of the federal schaol improvement grant Transformation model. | doing so, the LEA/campus
must use rigorous, fransparent and equitable evaluation systems for teachers and principals that take into
account data on student growth as a significant factor, as well as other factors such as multiple
observation-based assessments of performance and ongoing collections of professional practice reflective
of student achievement.

5. While implementing for all students, the program specifically identifies students for more intensive
supports. These students include those at-risk for dropping out of school, as defined in Texas state-
defined criteria in TEC §29.081, and students historically underrepresented in college courses. In
developing and providing the more intensive supports, the LEA/campus will have:

(A) Data to identify the population at risk of dropping out of school:

(B) Quantitative and qualitative data to identify students least likely to attend college/those historically
underrepresented in college courses;

(C) Early College brochures in all languages relevant to the school community;

(D) Written communication plan for relevant target audiences: parents, community members, schoo!
board.

Adapted from Texas Early College High School Blueprint, Benchmark 1

8. By the start of TTIPS full-implementation (Fall 2017), the LEA/campus will have key partnerships in place
that will enable success as an ECHS. Key partnerships include:

(A) Partnership between the school district and an institute of higher education (IHE) that:

i. Is marked by a signed Memoranda of Understanding with current signature each year of
implementation.

ii. Defines the partnership between the LEA/campus and the IHE and addresses topics including,
but not limited to: the ECHS location, the allocation of costs for tuition, fees, textbooks, and
student transportation;

iii. Defines an active partnership between the school district(s) and the IHE(s), which shall include
joint decision-making procedures that allow for the planning and implementation of a coherent
program across institutions; and

iv. Includes provisions and processes for collecting, sharing, and reviewing program and student
data to assess the progress of the ECHS.

(B) Contract/partner with a Texas ECHS demonstration site or other Texas ECHS that has retained
designation for at least the last four consecutive years and assessed as exemplary using the

Texas ECHS Blueprint, or other ECHS selected as a match partner site by the TEA.

Adapted from Texas Early College High School Blueprint, Benchmark 2.

7. By the start of TTIPS planning/pre-implementation year (February 1, 2017), the LEA and key partners
must have developed and be maintaining a leadership team focused on P-16 Leadership Initiatives that
meets regularly to address issues of the ECHS design and sustainability. At minimum, the membership
shall include the campus principal and individuals with decision-making authority from both the LEA and
IHE.

Adapted from Texas Early College High School Blueprint, Benchmark 3.

8. Once designated, the LEA/campus will work with a TEA appraved Texas ECHS technical assistance
pravider, and fulfill any conditions required to maintain TEA designation status.

9. Provide a curriculum that offers a rigorous and accelerated course of study, in both college-credit bearing
courses and preparatory/college readiness courses. Additionally, the program must provide students with
the academic, emotional and social supports necessary to be successful in the rigorous course of study.
The curriculum and supports must meet the following:

(A) Beginning in TTIPS first year of full-implementation (Fall 2017), have curriculum in place that allows all
students to graduate high schoo! with at least six semester credit hours toward a baccalaureate
degree.

(B) By TTIPS second year of full-implementation (Fall 2018), have curriculum in place that enables

. R T ~ ForTEA Use Only
Changes on this page have been confirmed with; On this date:
Via telephoneffax/email {circle as appropriate) By TEA staff person:
RFA #701-16-105; SAS #198-17 Page 6 of 68

2016~2020 Texas Title | Priority Schools (TTIPS), Cycle 5



Texas Education Agency Standard Application System (SAS)

students to receive a high school diploma and complete the Texas Higher Education Coordinating
Board's (THECB) core curriculum (as defined by TAC §4.28); or an associate’s degree; or at least 60
credit hours toward a baccalaureate degree during grades 9-12.

(C) Possess a written course of study plan showing how students will progress as an ECHS graduate.
The plan must provide pathways to a baccalaureate degree and follow the courses and fields of study
listed in the THECB Lower Division Academic Course Guide Manual,

(D} Beginning in the TTIPS first year of full-implementation, the campus will provide academic supports to
the students in the form of. extended learning time sessions for tutoring, advisory and/or college
readiness support time built into the program of study, and a college-readiness mentorship program.

(E) Beginning in the TTIPS planning/pre-implementation year, the campus will provide social and
emotional supports to the students, including: connections to social services, parent outreach and
involvement opportunities.

(F) Beginning in the TTIPS first year of full-implementation, the campus will provide college awareness
and access services to students and families, including: college application assistance, financial aid
counseling, college and career counseling.

Adapted from Texas Early College High School Blueprint, Benchmark 4.

10. By the TTIPS first year of full-implementation, the campus shall provide for the administration of the Texas
Success Initiative (TSI} college placement exam to students in order to assess college readiness, design
individual instruction plans, and enable students to begin college courses based on their performance.
Fees associated with assessment administrations must be waived/covered for all students.

Adapted from Texas Early College High School Blueprint, Benchmark 5.

11. By the start of the TTIPS second year of full-implementation (Fall 2017), the campus will provide a full-day
pragram that operates with:

(A) An IHE liaison with decision-making authority who interacts directly and frequently with the campus
staff and administrators;

(B} A highly qualified teaching staff possessing appropriate level of certification, training and ongoing
supports to teach college-bearing courses to high school students.

(C) Clear opportunities for students to have regular use (at least six times per school year) of college
academic facilities, regardless of early college school site.

(D) Opportunities for high school faculty and staff to receive regular training and support; in collaboration
with the IHE faculty and staff.

Adapted from Texas Early College High Schoo! Blueprint, Benchmark 6.

The Texas concept for an Early College High School is fully described in the following resources:

* Texas Education Agency, Early College High School program

* Texas Education Code §28.808

* Texas Administrative Code §4.161

* 18 Texas Administrative Code Chapter 102 Educational Programs Subchapter GG: Commissioner's Rules
Concerning Early College Education Program

The applicant provides assurances that the LEA/campus administering the state-design model will apply for Texas
ECHS designation, no later than applications are available for schools that wish to be designated for the 2018-
2018 school year.

The L.EA/campus provides assurance that if it selects to implement the Early Learning Intervention Model, the
campus will implement in an elementary school and in accordance with the following federal and state
requirements:
1. Implement in an elementary school that is eligible under this grant program; further assuring that any
student receiving services funded through the grant program is enrolled in the grantee school.
2. Offer full-day kindergarten.
9. 3. Establish or expand a high-quality preschool program. A high-quality program includes structural elements
that are evidence-based and nationally recognized as important for ensuring quality. Implementation
under this grant program must meet the requirements of a high-quality preschool program, as defined in
the U.S. Department of Education’s Preschoo! Development Grants program. Under this definition,
program must have:
(A) High staff qualifications, including a teacher with a bachelor's degree in early childhood education
or a bachelor’s degree in any field with a state-approved alternative pathway;

o " For TEA Use Only
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10.

11

12.
13.
14,

If selecting the Early Learning Intervention model and receiving these grant funds to support the implementation,
the full-day kindergarten and full-day pre-kindergarten programs must be offered free of charge to all enrolled
students.

(B) High-guality professional development for all staff:

(C) A child-to-instructionai staff ratio of no more than 10to 1;

(D) A class size of no more than 20 with, at a minimum, one teacher with high staff qualifications:

(E) A full-day program;

(F) Inclusion of children with disabilities to ensure access to and full participation in all opportunities:

(G) Developmentally appropriate, culturally and iinguistically responsive curricula, and learning
environments that are aligned with the state early learning and development standards for at least
the year prior to kindergarten entry;

(H) Individualized accommoaodations and supports so that all children can access and participate fully
in learning activities;

(1) Instructional staff salaries that are comparable to the salaries of local K-12 instructional staff

(J) Program evaluation to ensure continuous impravement;

(K) On-site or accessible comprehensive services for children and community partnerships that
promote families' access to services that support their children's learning and development;

{L) Evidence-based health and safety standards.

Provide educators, including preschool teachers, time for joint planning across grade levels.
Replace the principal who led the school prior to the commencement of the early learning mode!.
Use rigorous, transparent, and equitable evaluation systems for teachers and principals that--

(A) Take into account data on student growth as a significant factor as well as other factors such as
multiple observation-based assessments of performance and ongoing collections of professional
practice reflective of student achievement and increased high school graduation rates; and

{(B) Are designed and developed with teacher and principa! involvement;

Identify and reward school leaders, teachers, and other staff who, in implementing this model, have

increased student achievement and high schoo! graduation and completion rates; and identify and remove

those who, after ample opportunities have been provided for them to improve their professional practice,

have not done s0.

Implement strategies such as financial incentives, increased opportunities for promotion and career

growth, and more flexible work conditions that are designed to recruit, place, and retain high quality

educators.

Use data to identify and implement an instructional program that is:

A) Research-based;

B) Developmentally appropriate;

C) Vertically aligned from one grade to the next as well as aligned with State academic standards;

D) Promotes academic content across a range of development: math and science, literacy and
language, socio-emotional skills, self-regulation, and executive functions.

Promote the continuous use of student data (such as from formative, interim, and summative

assessments) to inform and differentiate instruction in order to meet the academic needs of individuz!

students.

Provide staff with ongoing, high-quality, job-embedded professional development such as coaching and

mentoring that is:

(A) Aligned with the school's comprehensive instructional program

(B) Designed with school staff to ensure that they are equipped to facilitate effective teaching and
learning and have the capacity to implement school reform strategies.

Operate in compliance with all regulations in the Texas Pre-Kindergarten Guidelines (PKG).

Utilize Texas State Board of Education approved pre-kindergarten instructional materials.

Enrollin the Children's Learning Institute (CLI1), CLI Engage platiorm, and utilize the Texas School Ready!
child progress monitoring assessments with pre-kindergarten students.

(
{
{
{

The LEA/campus provides assurance that if it selects to implement the Turnaround Model the campus will meet
all of the following federal requirements:

10. 1. Replace the principal and grant the new principal sufficient operational flexibility (including in staffing,
calendars/time, and budgeting) to fully implement a comprehensive approach to substantially improve
student achievement outcomes and increase high school graduation rates;

A S ForTEAUseOnly - - -
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2. Use locally adopted competencies to measure the effectiveness of staff wha can work within the
turnaround environment to meet the needs of students;

(A) Screen all existing staff and rehire no more than 50 percent; and

(B) Select new staff

3. Implement such strategies as financial incentives, increased opportunities for promotion and career
growth, and more flexible work conditions that are designed to recruit, place, and retain staff with the skills
necessary to meet the needs of the students in the turnaround school

4. Provide staff ongoing, high-quality, job-embedded professional development that is aligned with the
school's comprehensive instructional program and designed with school staff to ensure that they are
equipped to facilitate effective teaching and learning and have the capacity to successfully implement
school reform strategies:

3. Adopt a new governance structure, which may include, but is not fimited to, requiring the school to report
to a new turnaround office in the LEA or SEA, hire a turnaround leader who reports directly to the
Superintendent or Chief Academic Officer, or enter into a multi-year contract with the LEA or SEA to
obtain added flexibility in exchange for greater accountability;

6. Use data to identify and implement an instructional program that is research-based and vertically aligned
from one grade to the next, as well as aligned with State academic standards:

7. Promote the continuous use of student data (such as from formative, interim, and summative
assessments) to inform and differentiate instruction in order to meet the academic needs of individual
students;

8. Establish schedules and strategies that provide increased learning time; using a ionger day, week or year;
and by addressing each of the following areas:

(A) Additional time for instruction in core academic subjects including English, reading or language
arts, mathematics, science, foreign languages, civics and government, economics, arts, hiistory,
and geography.

(B) Additional time for instruction in other subjects and enrichment activities that contribute to a well-
rounded education, including, for example, physical education, service learning, and experiential
and work based learning opportunities that are provided by parinering, as appropriate, with other
organizations.

(C) Additional time for teachers to collaborate, plan, and engage in professionat development within
and across grades and content areas.

9. Provide appropriate social-emotional and community-oriented services and supports for students.

If selecting the turnaround model, the applicant agrees to the participation of the campus principal or principal
candidates in a formative assessment of their turnaround leadership capacity.

11.

The LEA/campus provides assurance that if it selects to implement the Whole-School Reform Model, the
campus will meet all of the following federal requirements:

1. Implement an evidence-based whole-school reform in partnership with a model developer.

(A} The model developer is an entity or individual that either has proprietary rights to the model or
an entity or individual that has a demonstrated record of success in implementing whole-
school reform models in one or more low-achieving school.

2. The whole-school reform model selected must be supported by at least one study that demonstrates
its efficacy. The federal SIG office has approved specific whole-school reform models that meet this
evidence standard, published here: http://www2.ed.gov/programs/sif/sigevidencebased/index.htm!
These approved models are supported by:

(A) A study of efficacy that meets What Works Clearinghouse evidence standards.

(B} A study that shows statistically significant favorable impact on student academic
achievement or attainment ocutcome.

(C) A study which used a large sample and multi-site sampling.

3. Evidence supporting the efficacy of the whole-school model selected is based on an implementation
with a sample population or setting similar to the population or setting of the school being served. The
whole-school model must be designed to improve academic achievement or attainment,

4. The whole-school madel must implement the model for all students in the school.
5. The whole-school model must address at a minimum and in a comprehensive and coordinated
manner:
(A} School leadership
(B) Teaching and learning in at least one full academic content area
Lo i . ForTEAUseOnly
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{C) Non-academic supports for students
(D) Family and community engagement

The LEA/campus provides assurance that if it selects to implement the Restart Mode!, the campus will meet all of
the following federal requirements:

1. Convert or close and reopen the school under a charter school operator, a charter management
organization (CMO}, or an education management organization (EMO) A CMO is a non-profit organization
that operates or manages charter schools by centralizing or sharing certain functions and resources
among schools. An EMO is a for-profit or non-profit organization that provides “whole-school operation”
services to an LEA.

2. Selecta CMO or EMO using a rigorous review process. This rigorous review process is a determination
by the LEA that the CMO is likely to produce strong results for the school as shown through an

12. assessment of schools, currently operated by the CMO or EMO, that have produced strong results over
the fast three years. This is indicated by:
{A) significant improvement in academic achievement
(B} success in closing achievement gaps either within a schaol or relative to other public schools
(C) High school graduation rates
(D) No significant compliance issues in the areas of civil rights, financial management and student
safety.

3. Enroll, within the grades it serves, any former student who wishes to attend the school.

If selecting the Restart Model, the applicant will contract only with CMO or EMO providers on the State's approved
list of CMO and EMO providers.

The LEA/campus provides assurance that if it selects to implement the Closure Model, the campus will meet all of
the following federal requirements:

1. Enrall the students who attended that school in other schools in the LEA that are higher achieving within
reasonable proximity to the closed school and may include, but are not limited to, charter schools or new
schoals for which achievement data are not yet available.

A grant for school closure is a one-year grant without the possibility of continued funding.

13.

The LEA/campus provides assurance that is aware that rural LEAs are eligible to propose a modification to an
element of the Transformation or Turnaround model. The LEA/campus has examined their efigibility to propose a
modification, and assessed best-fit and benefits to proposing a modification.

Under federal regulations for this program, a rural LEA applicant may propose to modify one element of the

14. | Transformation or Turnaround model, but only in a manner that the modification meets the original intent and
purpose of the element and does not eliminate the element from the resulting implementation plan.

Applicants eligible to propase a modification are only those identified as eligible for the U.S Department of
Education Rural and Low Income program. Eligibility lists are available here:

hitp./wwwZ.ed goviprograms/reaprlisp/eligible 14/index himl

The applicant provides assurance that student families and the campus community were engaged in planning for
the grant application, and the campus/district took action to solicit input from these stakeholders. This input was
taken into consideration when selecting the model to implement. If awarded, the applicant commits to meaningfully
engage families and the community in the implementation of the selected model on an ongoing basis.

16.

The applicant provides assurance that if selected for award, the applicant will fully engage in grant negotiations
managed by TEA. If it is determined by TEA that federal requirements will not be met through the proposed
program, these negotiations may include additional clarifications and modifications to activities, budget, and
performance targets proposed.

16.

The applicant provides assurance that the LEA will designate an individual or office with primary responsibilities for
supporting the LEA/campus’ school improvement efforts. This individual/office will have primary responsibility and
authority for ensuring the effective implementation of the grant option approved by TEA: serve as the district
liaison to TEA and those providing technical assistance and/for contracted service to the LEA/campus as part of
the approved grant. The applicant also provides assurance that TEA will be notified immediately of any changes to
this contact.

17.

The applicant provides assurance that a team from the grantee LEA/campus will attend and participate in grant
18. | orientation meetings, technical assistance meetings, and other periodic meetings of grantees, the Advancing
Improvements in Education Conference, and sharing of best practices.
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18.

The applicant provides assurance that it will continue to fully engage in all required elements of Texas
Accountability Interventions System (TAIS) framework; regardless of model selected for implementation.

All TTIPS grant awarded schools are required to submit an annual improvement plan and quarterly progress
reports documenting school's continuous processes around data analysis, needs assessment, planning,
implementation and manitoring; as delineated in the TAIS framework,

If awarded under this grant opportunity, the applicant also provides assurance that it will engage in necessary
effort to align and complement existing schoal improvement strategies, goals and interventions in their final
approved TTIPS grant, in order to effectively deliver a single and comprehensive school improvement plan.

20,

The applicant provides assurance that at the close of the pre-implementation period, it will prepare and submit an
Implementation Readiness Portfalio to the TEA TTIPS program office. Specific requirements for the portfolio are
included in the Program Guidelines for this RFA.

The applicant understands that support specialists in the TEA TTIPS program office will conduct a camprehensive
review and assessment of the Implementation Readiness Portfolio and qualitative data obtained through onsite
observations and staff interviews. The applicant assures it will engage with the TEA program office to provide
clarifications and adjustments to the portfolio, based on the review and assessment recommendations.

21,

The applicant provides assurances that it will participate in and make use of technical assistance and coaching
support provided by TEA and/or its subcontractors.

22,

The applicant will participate in formative assessments of the LEA's capacity and commitment to carry out the
grant intervention models.

23.

The applicant will provide access for onsite visits to the LEA and campus by TEA and its contractors.

24.

The LEA/campus assures TEA that data to meet federal requirements will be available and reported as requested.
A list of required data elements is included in the Program Guidelines for this RFA.
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Couﬁ'ty-distr'i'ct number or.'v.e'ndor 1D: 034901 | Amendment # (for amendfnehts o'nly).:.

Part 1: Submitting an Amendment

This schedule is used to amend a grant application that has been approved by TEA and issued a Notice of Grant Award
(NOGA). Do not submit this schedule with the original grant application. Refer to the instructions to this schedule for
information on what schedules must be submitied with an amendment.

An amendment may be submitted by mail or by fax. Do not submit the same amendment by both methods. Amendments
submitted via email will not be accepted.

If the amendment is mailed, submit three copies of each schedule pertinent to the amendment to the following address:
Document Control Center, Division of Grants Administration, Texas Education Agency, 1701 N. Congress Ave.,

Austin, TX 78701-1494.

If the amendment is faxed, submit one copy of each schedule pertinent to the amendment to either of the following fax
numbers: (512) 463-9811 or (512) 463-7915.

The last day to submit an amendment to TEA is listed on the TEA Grant Cpportunities page. An amendment is effective
on the day TEA receives it in substantially approvable form. All amendments are subject to review and approval by TEA.

Part 2: When an Amendment Is Required

For all grants, regardless of dollar amount, prior written approval is required to make certain changes to the application.
Refer to the "When to Amend the Application” guidance posted in the Amendment Submission Guidance section of the
Division of Grants Administration Administering a Grant page to determine when an amendment is required for this grant.
Use that guidance to complete Part 3 and Part 4 of this schedule.

Part 3: Revised Budget

A B C D

Class/ Grand Total from

# Schedule # Object |- Previously g:}:;gg T:;ﬂggt Ne\#DGt;and
Code Approved Budget

1. | Schedule #7: Payroll 6100 3 3 5 $

2. | Schedule #8: Contracted Services 6200 $ 3 5 $

3. | Schedule #9; Supplies and Materials | 6300 5 3 3 3

4. | Schedule #10: Other Operating Costs | 6400 3 b 5 3

5. { Schedule #11: Capital Outlay 6600 3 3 3 3

6. Total direct costs: | § 3 $ $

7. Indirecteost( %) | 8 $ $ $

8. Total costs: | $ $ $ §

Revised Annual Budget Breakdown

Year 1 Year 2 Year 3 Year 4 4-Year Total
2016-2017 2017-2018 2018-2019 2019-2020 Budget Request
§ % 5 3 $
For TEA Use Only
Changes on this page have been confirmed with: On this date:
Via telephoneffax/email (circle as appropriate) By TEA staff person:
RFA#701-168-105; SAS #198-17 Page 12 of 68

2016-2020 Texas Title | Priority Schools (TTIPS), Cycle 5



Standard Apphcatlon System (SAS)

Texas EducationAgency -

s Schedu!e #%Raquest far Amendment (cont )

County dtstrect number or vendor iD: 034201

| Amendment # (for amendments onEy)

Part 4: Amendment Justification

Line Scher:iuie #
# Being
Amended

Description of Change

Reason for Change
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Texas Education Agency o Standard Apphcatron System (SAS)
S . schedule #5—Program Execiitive Summary - o R

County—dnstnct number or vendor ID 034901 | Amendment# (for amendments oniy)

Provide a brief overview of the program you plan ta deliver.
Please focus the response on the qualities that enable this specific campus and district team to achieve foundational
pursuits of a school improvement undertaking: accelerated achievement, system transformation, and sustained
reform.
Summarize the district commitments to achieve foundational elements through the district's:
* Vision and focus for school reform
» Sense of urgent need for change
* High expectations for results
* Operational flexibilities that will be afforded the campus in a reform effort
Summarize the district and campus capacity and ability to benefit from this grant in terms of:
*  Organizational structures
» Existing capacity and resources
« Communication structures
Response is limited fo space provided, front side only, font size no smaller than 10 point Arial.

Today, Americans demand more from schools and expect more from students than ever before. At the turn of this
century, our nation pledged to increase access to education for all children. Public education is still rising to meet this
challenge - helping all children in every school reach high standards of learning. States and school districts across the
nation are attempting to carry out reforms to realize this commitment to a high-quality education. Many are setting
challenging content and student performance standards, aligning teacher development, curriculum, instruction, and
assessments with these standards and holding schools accountable for performance. Like those schools, we have
followed these practices and yet Atlanta High School (AHS) is still failing on many of the standards that define the high
quality education we hope to provide for our all of children. In our community, we identify with a recent report on the
nation's school systems that reveals that low-performing schools like ours face a number of commeon challenges:

1. Many low-performing schools are located in impoverished communities where family distress, crime, and
violence are prevalent. These circumstances make it hard for children to come to school prepared to learn. Data
from the National Assessment of Educational Progress show large gaps in student performance between high-
and low-poverty schools, in fact, the average reading score in high-poverty schools lagged 37 points behind that
of students in more affluent schools, and the average score in math showed a 21-point difference.
(htip:/iwww2. ed. gov/pubs/turning/part4.html) Because each 10-point difference is equivalent to one grade level,
these results mean that students in high-poverty schools may be performing at levels up to four years behind
their peers in more affluent schools.

2. State and district policies often provide limited financial, human, and programmatic resources to schools that
limit the capacity to support high-quality teaching and learning. Many low-performing schools fike ours have
thinly stretched resources. Teachers in high-poverty schools are more likely than their counterparts in other
schools to be teaching outside their field of training or teaching without a license. Operating procedures often
cause delays in making changes and creating a culture of high performance.

3. Over time, these factors in combination with chronic low achievement can cause stress and disorganization in
schools. Teachers reduce their expectations of students and eventually burn out; many are frequently absent
and seek transfers to other schools, so the faculty lacks the stability needed for long-term improvement. The
task of changing seems overwhelming, and motivation for reform can evaporate. In these schools, connections
with parents and the community are often weak or hostile. Parents and teachers often blame each other for the
failures, instead of working together to raise expectations of students and improve student performance.

These conditions pose major challenges to schools and districts, including Atlanta ISD (AISD), who face the need to
accelerate achievement of our low-performing students. We can and will overcome these challenges, with the vision and
focus of the AHS community of committed stakeholders, through a systemic transformation of our schoal. For children
from low-income families and poor communities like Atlanta, in particular, education has always been the route to
broader opportunity. Here in Allanta, Texas, an isolated small town in the rural northeast corner of the state, we have the
vision and focus that will allow us to implement a proven, effective model for evidence-based, whole schoo! reform that
consistently produces significantly improved results, especially for traditionally underperforming students, with lasting
and sustained reform.

For TEA Use Only
Changes on this page have been confirmed with: On this date:
Via telephoneffax/email (circle as appropriate) By TEA staff person:
RFA #701-16-105; SAS #198-17 Page 14 of 68

2016-2020 Texas Title | Priority Schools (TTIPS), Cycle 5



Texas Education Agency Standard Application System (SAS)

. Schedule #5—Program Executive Summary {cont)

.Cduniy~distric.t. n"urﬁiﬁer our .v.e.nd'o'r'lD: 034901 | Amendment # (fﬁr amé.ndm.éhis. only).; -

Provide a brief overview of the program you plan to deliver. Refer to the instructions for a description of the requested
elements of the summary. Response is limited to space provided, front side only, font size no smaller than 10 peint Arial.

The AHS Campus Needs Assessment team, along with the support of the campus and district administration, have
adopted a mission, vision, and goals that align with the Evidence-Based Whole School Reform Model designed by
The Institute for Student Achievement (ISA) that is grounded in seven research-based principles. These principles are
designed to work synergistically to help schools graduate alf students ready for college and careers, and will serve as a
framework to reform our schools’ organizational and educational practices into a personalized and rigorous program that
embodies the values and goals of our school community, builds on its strengths, and produces a culture of success.
These seven principles are:
1. Acollege-preparatory instructional program to provide all students with rigorous inquiry-based curriculum
and instruction aligned with state standards
2. Anextended school day and year to provide additional opportunities for student enrichment and remediatian
3. A dedicated team of teachers and counselors fo provide a consistent support network and safety net
throughout all four years of high school for every student
4. Distributed counseling, in which all faculty take responsibility for students’ academic, social, and emotional
support and leverage these trusting relationships to increase achievement
Continuous professional development to establish a collaborative professional learning community
Family and community involvement to positively influence student achievement
Continuous organizational improvement through the use of multiple forms of data to monitor program
implementation and student progress

SO

The AHS community proposes to partner with ISA to implement a comprehensive, customized high school renewal
process that will result in the graduation of all students ready for college and careers. ISA’s renewal process is evidence-
based, validated by research, and rooted in twenty-plus years of experience in facilitating successful high school
renewals. Two independent, rigorous evaluations have validated the I1SA approach as producing significant impacts on
high-need student outcomes including academic achievement, higher attendance, credit accumulation, four-year
graduation rates, lower dropout rates, and increased college admission and persistence rates. The USDE has identified
ISA as one of three organizations nationwide with a demonstrated record of success in whole-school transformation. A
What Works Clearinghouse review of 1ISA’s evidence showed that this model met requirements for evidence-based,
whole-school reform. The ISA model was selected because of similarities between the AHS population and the samples
in more than one of the studies supporting the efficacy of this model. The low income and minarity subpopulations at
AHS closely resemble those of inner city schools, with economic and social barriers that make learning more difficult.

Expectations for students at AHS will be set high ~ with a rigorous approach to curriculum and instruction that is
grounded in inquiry-based learning, accompanied by the development of higher order thinking skills, organizational skills,
habits of work, and mastery of basic skills in reading, writing and mathematics. In developing a comprehensive
instructional reform model! that places an unrelenting focus on evidence of student learning and support for teacher
effectiveness, AHS will be afforded maximum operational flexibilities. AISD district leaders and AHS staff exhibit the
capacity and the willingness to implement lasting reform, as evidenced by recent surveys and interviews, A strong
partnership with ISA will assist our school leaders to create and implement plans for recruitment, placement and
development of staff to ensure they have the professional skills and personal attributes to meet the needs of all students,
supporting the design and implementation of innovative scheduling and collaborative structures that increase time for
both students and staff, providing high quality leadership support and training for school leaders, and providing high
quality, job-embedded professional development and coaching for teachers and support staff. Structures for
communicating include establishing stakeholder investment, collaboration, and support through student and staff
surveys, parent and community focus groups, and the establishment and regular meetings of a stakeholder School
Reform Advisory Committee to advise AHS and the district on each phase of the renewal process. We are charged with
teaching students the basics of reading, writing, and math, as well as skills in technology, citizenship, and critical thinking
that will prepare them to excel in a fast-changing, global economy. The district and school are energized and committed
to accelerating student achievement, transforming our system, and sustaining this reform effort. With our committed
team of stakeholders and our partnership with ISA, we will achieve the goal of a high-quality education for all students.
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Texas Education Agency

Standard Application System (5AS)

,__:'chedule #12—Demographlcs and Participants to Be Serve _with Grant Funds

County d:stnct number or vendar |D: 034901

| Amendment # (for amendments only)

Part 1: Student Demographics- Data. Enter the data requested for the population to be served by this grant program.
If data is not available, enter DNA. Use required data source where indicated. Where not indicated, please cite data
source used. Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Attendance rate

Annual dropout rate (Gr 9-12)

Category Number | Percent Data Source
Total student enrollment 555 é%;‘;ﬁ?}:ggiaé :nﬁ:g‘:r;:ﬁii:‘;z";"m
African American student enroliment 177 ;g;trf?}igﬁiﬁ:ﬁﬁiﬁg;ﬁi’:ﬁ"m
Hispanic student enroliment 36 5% ég;t:?}i;;ﬁg:nﬁiﬂ':";t’rf?:;mg"w
White student enroliment 325 | 5BE% | poros (tanm) Camons Perfomanea <
Asian student enrollment 2 4% ég;’,f?}ig;fé:ﬁﬁ:";&iﬂgfgzn°e
Economically disadvantaged student enroliment 314 56.6% ;gy;ﬁ?.}ig;’)‘laé :;::‘:r;:ﬁiﬂg:’c:"ce
Limited English proficient (LEP) student enroliment 8 LA | B o, e o omance
Special Education student enroliment 61 11% ;%Lt’rzt?.}i;;;‘f’é:ﬁﬂi%t&i:%’;’;:me
Disciplinary referrals 229 2015-2016 PEIMS report #425; code #C 164
Disciplinary placements in In-School Suspensicn 185 2015-2016 PEIMS repart #425; code #C164
Disciplinary placements in Out-of-School Suspension 19 | 2015-2016 PEIMS report #425; code #C164
Disciplinary placements in DAEP 2015-2016 PEIMS report #425; code #C164
Disciplinary referrals for Truancy 2015-2016 PEIMS repor #425; code #C164

2014-2015 Texas Academic Pefformance
Report (TAPR), Campus Performance

2014-2015 Texas Academic Performance
Report (TAPR), Campus Performance

Annual graduation rate (Gr 9-12)

STAAR / EQC met 2016 standard, mathematics (standard
accountability indicator) (See Note 2)

2014-2015 Texas Academic Performance
Report (TAPR), Campus Performance

TEA 2016 Accountability Summary Report,

STAAR fEOC met 2016 standard, reading / ELA (standard
accountability indicator) (See Note 2)

ACT and/or SAT- Class of 2015, percent students Tested

ACT and/or SAT- Class of 2015, percent At/Above Criteria

Average ACT score (number value, not a percentage)

TEA 2016 Accountability Summary Report.

2014-2015 Texas Academic Performance
Report (TAPR), Campus Performance

Average SAT score (number value, not a percentage)

Graduates from Class of 2014 enrolled in a Texas
institution of Higher Education (IHE)

2014-2015 Texas Academic Perfarmance
Report (TAPR), Campus Pedormance

2014-2015 Texas Academic Performance
Report (TAPR), Campus Performance

2014-2015 Texas Academic Performance
Report (TAFR), Campus Performance

2013-2014 Texas Academic Performance
Report {TAPR}, Campus Performance

- e _For TEA Use Only
Changes on this page have been confirmed with: On this date:
Via telephone/fax/femall (circle as appropriate) By TEA staff person:

RFA #701-16-105; SAS #198-17

MIEANIN Tavae Titla | Priarths Qehanle TTIPQY Pusla B




Texas Education Agency Standard Application System (SAS)

Scheduie #12—Demographzcs and Partncepants to Be Served w:th Grant Funds (cont }

County dsstrzct number or vendor 1D: 034901 | Amendment # (for amendments onEy).

Part 2: Student Demographics- Comments
Please use this section to add a description of any data about students that was not specifically requested, but is
important to understanding the population to be served by this grant program.

Additionaily, use this space to describe trends in data, related to students seen over time in areas that are important to
understanding your program plan. Applicants must include supporting evidence to explain trends. For example,
projected enroliment growth would need to be supported with a report of percent gains in enraliment over the past
several years. Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

This proposal for whole schoo! reform is designed to benefit all students, but a much-needed focus of the reform effort
will be directed toward the accelerated achievement of our minority and low-income students. Although the settings for
the 1SA studies were performed in two urban areas, our rural school population has significant similarities to the
student population studied in the ISA reports. Most obviously, the ISA model is strictly for high school students in
grades 9-12. In addition, our minority and economically disadvantaged subpopulations are strikingly similar to the ISA
schaols. Our largest at-risk population is our increasing body of minority students. At AHS, 55% of ali students are
economically disadvantaged, and 80% of those are minority. The ISA research is based on schools with 55-78%
disadvantaged students, many of whom come to high school two or more years behind in academic proficiency.
Disaggregated performance data at AHS show that our minority {especially African American) and economically
disadvantaged students, in particular, need the types of structures and special attention that the ISA model implements
with schools. (Performance gaps are shown in Schedule 13, Part 4.) ISA's success with minority and economically
disadvantaged students is particularly impressive and supports the achievement of all students regardless of race or
economic status.

One of the mast enduring myths in the debate over the reform of American public education is the idea that urban school
districts and the kids who attend them are somehow different than those in suburban and rural communities. Because of
these mythical differences, some maintain that the systemic reforms needed for one aren't required for the other. But as
Dropout Nation made clear in its recent report, the idea that the nation’s education crisis is only limited to big cities is
false, as are arguments that schoals serving rural students are somehow immune from the same problems of abysmal
curricula, laggard instruction and cultures of mediocrity in which only a few kids are capable of learning. The fact that
one out of every four fourth graders in rural schools are performing at levels of functional illiteracy proves that
assumption to be false. So is the fact that a fifth of all persistently failing high schools are located in suburbia. This reality
is also true for rural school districts, especially in discussions about accountability and improving teacher quality. From
where superintendents, principals and teachers in those areas sit, federal and state emphasis on subgroup
accountability can be consequential because many rural schools have small enrollment and, in theory, don't serve
enaugh of the minority student to meet state requirements; one Latino student performing poorly, in theory, can make
the difference between a school passing the bar and ending up on the academic watch list. The fact that many rural
districts are located far from urban locales — and cannot afford to pay the higher salaries for teachers — also makes it
difficult for those districts to attract and retain high quality teachers. (http.#/dropoutnation.net/2010/09/05/dropout-nation-
podcast-crisis-cities-2/) Rural districts like AISD certainly face different challenges than urban districts. We have even
higher concentrations of economic poverty than urban communities, receive lower levels of Title | funding, and must deal
with the high costs of transporting small numbers of students across longer distances to smaller schools. But the
ultimate issues ~ including providing children, especially those from poor and minority households, with high-quality
teachers and rigorous, college-preparatory curricula — are the same as those faced by big city districts. And the results
end up being quite the same. What is essentially clear is this: The systemic reforms needed to improve education for
children attending urban schools are also neaded by and can benefit rural schools.

Notes for Schedule 12, Part 1, Student Demographics:

Note 1 - A very small number of students at AHS took the SAT in 2014 and 2013. The 2014-15 TAPR campus
performance report indicates (*) in this field to indicate that results are masked due to small numbers in order to protect
student confidentiality, so data is not available.

Note 2 — Final TEA 2016 Accountability Summary Reports are not expected unti! October 2016, Therefore, the 2015
reports were used for STAAR/EOC met standard, mathematics and reading/ELA.

Note 3 ~ Only 19% of AHS students taking the ACT in 2015 were considered “College Ready” by ACT standards.

For TEA Use Only

Changes ori this page have been conﬂrmed with: On this date:
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Texas Education Agency

Standard Apphcailon System (SAS)
':Schedu!e #12~—Demographscs and Partlc:pants to Be Served w:th Grant Funds (cont ) e

County -district number or vendor ID; $34901

I Amendment & (for amendments only):

Part 3: Staff Demographics- Data

Enter the data requested for the popuiation to be served by this grant program. If data is not available, enter DNA. Use
required data source where indicated. Where not indicated, please cite data source usad,
Response is limited to space provided, frant side only. Use Arial font, no smaller than 10 paint.

Category Number | Percent Data Source
o st N
Teachers 41.3 71.0% fﬁ;;‘éﬁ 105331-16;:55 g:;gfmm;i ;erformance Report
Professional Support staff 6.1 10.5% | Fanm) Camas bonamange mance Report
Campus Administration (School Leadership) 3.8 6.5% fﬁ;;ﬁf ga-;?;j: ;:;gfr:;ﬁ Cierfmma”ce Report
Educational Aides 7.0 | 120% | Fhens Camacs beorme b normance Report
African American Teachers 4.0 9.7% 2014-2015 Texas Academic Performance Report

(TAPR), Campus Performance

Hispanic Teachers

00 0.0% 2014-2015 Texas Academic Performance Report
. e (TAPR), Campus Performance

2014-2015 Texas Academic Performance Report

White Teachers 36.3 87.9% (TAPR), Campus Performance

e Tearrs 00 | uun | s rems s
Beginning Teachers 0.0 0.0% f-?ggggga?;f:;:sgfn:n;ﬁ:eemrma"ce Repart
Teachers with 1-5 Years Experience 16.5 39.9% (ZTGQ;%? 105;:;5: ::;gfnﬁgczmmmame Report
Teachers with 6-10 Years Experience 9.3 22.5% f’?;;gf 15;:;:: Qgﬁgfg;;er{omance Report
Teachers with 11-20 Years Experience 8.0 (219;;%? g’a;e;j: ;gffgs;naifi;erformance Report
Teachers with over 20 Years Experience 7.5 f?gggf?a;e;f; feademic Performance Report
Average salary- Beginning Teachers (No?e 1) . fro,lgﬁf 1&?;;‘5; g:ra;g?mm;ﬁ;erfcrmance Repot
Average salary- Teachers with 1-5 Years $38,397 ' (2.?;;%? gaE;S: ;‘:;gs:;g;e”mmame Report
Average salary- Teachers with 6-10 Years $38,836 - (219;;%? gaE;:: Qgggfnfjﬁ;emma"ce Report
Average salary- Teachers with 11-20 Years $46,831 7 fﬁ;éﬁfg;e;f: ::;gfg‘;ﬁ;emmame Report
Average salary- Teachers with over 20 Years 347 244 2014-2015 Texas Academic Performance Repori
Expetience ’ (TAPR), Campus Performance

Staff with less than a bachelor's degree 1.0 2.4% f?j;‘ﬁf‘éaﬁ?;ff Qjﬁgfg}’;ﬁ;&”"m”“ Report
Staff with Bachelor's degree as highest level attained | 322 | 77.8% | aapes Corcs peapome berformance Report
Staff with Master's degree as highest level attained 8.1 18.7% (219,1;';}? 15’;,:;5: Qjﬁﬁ?ﬁ;ﬁ:ﬁ”"’“‘a"“ Repor
Staff with Doctoral degree as highest level attained 0.0 0.0% f?,lé‘,.-ff ’éﬁ;‘jﬁ P";‘,?Sf’,;”j‘;f:”"*ma’“:e Report

For TEA Use Only
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Texas Educatmn Agency Standard Apphcatlon System (SAS)
o 'Schedule #12—Demograph|cs and Part:clpants to Be Served wath Grant Funds (cont) '

Couﬂty-dastnct nurnber or vendor 1D; 034801 | Amendment # (for amendments onEy)

Part 4: Staff Demographics- Comments

Piease use this section to add a description of any data about campus staff that was not specifically requested, but is
important to understanding the population o be served by this grant program. Additionally, use this space to describe
trends in data related to campus staff seen over time in areas that are important to understanding your program plan.
Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

At AHS, school climate is affected negatively by teacher turnover and inexperience. We have a five-year average
turnover rate for teachers of 20% and just over 1/3 of our teachers have less than 6 years’ experience in the teaching
field. Research on the effects of teacher quality frequently focuses on student and class outcomes, generally as
measured by standardized test scores. Through his work on the Tennessee Value-Added Assessment System, William
Sanders found that teacher effectiveness is "the single biggest factor influencing gains in achievement." (Teacher
Magazine, 2000.) Teacher quality—focused research by Kati Haycock and the Education Trust has found that “poor
students, low-performing students, and students of color are far more likely than other students to have teachers who
are ingxperienced, uncertified, poorly educated, and under-performing.” A high rate of furnover may be one of the
reasons that teacher quality is lower for poor, low-performing, and minority students.

Although the effects teachers have on students are well documented, the systemwide impact of high rates of teacher
turnover—such as on the health of the school {including faculty, staff, students, and the larger community}—is often
overlooked. Chronic teacher and staff turnover can negatively affect professional development, class size, scheduling,
curriculum planning, collegiality, and a variety of other factors, adding a significant degree of chaos and complexity to
schoolwide operations and potentially harming student learning across classrooms and teachers. Researcher Kacey
Guin focused on a large, urban school districts serving 47,000 students across 87 schools. High rates of teacher
turnover have a significant negative effect on school health and climate, complicating the ability of schools to plan and
implement new programs, conduct professional development, and provide support systems for school faculty. In
contrast, Guin reported that low rates of staff furnover may increase the capacity of schools to plan aver time,
implement new programs, and strengthen collaboration and teamwaork among staff members. (Guin, K. (2004, August
16). Chronic teacher turnover in urban elementary schools. Education Policy Analysis Archives.)

The implementation of the ISA model will allow us o impact teacher turnover by providing high-guality job embedded
supports that will help teachers feel productive and successful. In addition, schoal leadership and development coaches
will establish structures for teacher collaboration and peer support. ISA structures such as grade level teams, content
teams, and other co-planning, co-learning, and continuous improvement systems will also increase teacher retention. In
addition, providing monetary incentives {or student achievement will improve our pay scale and attract and retain high
quality staff.

Nate 1 — Average salary for beginning teachers is listed as "0" because no beginning teachers were reported on the
2014-15 TAPR.

_ . o For TEA Use Only
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Texas Education Agency Standard Application System (SAS)

Schedule #1 2——Demographics and Partlc;pants to Be Served wnth Grant Funds (cont ).

County d:stnct number or vendor I1D: 034801 | Amendment # (for amendments only)
Part 5: Students to Be Served with Grant Funds. Enter the number of students in each grade to be served under the
_grant program. Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

(;’2} K 1 2 3 4 5 6 7 8 9 10 | 11 | 12 | Total

127 153 139 138 | 555

Part 6: Teachers to Be Served with Grant Funds.
Enter the number of teachers in each grade to be served under the grant program.

In mdtcatmg numbers for Teachers, duplicate counts are permitted. For example, if a teacher instructs sections of 3",
4" and 5" grades, that teacher should be counted for each of those grade levels. It is understood that this might
elevate the total count of teachers on this table. The actual, unduplicated number of teachers is captured in the Staff
Demographics-Data table.

Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

PK K 1 2 3 4 5 8 7 8 9 10 11 12 Total

26 30 34 35 125

. . For TEA Use Only
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Texas Education Agency Standard Application System (SAS)

Schedule #1 3——Needs Assessment

County dlstnct number or vendor ID 034901 l Amendment # (for amendments only)

Continuous improvement is a systematic approach in school reform, including processes for data analysis, problem
identification, root cause analysis, goal setting, intervention design, implementation, monitoring, and evidenced-based
proegress reporting.

Part 1: Process Description. Describe the process and activities in which you engaged to conduct a data analysis and
needs assessment; and select the model, goals, and interventions to be implemented under this grant. In the
description, include the team members involved in the planning process, frequency and timeline of planning
meetings, and key activities/strategies used to facilitate decision-making.

Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Atlanta High School annually performs a comprehensive needs assessment that involves the participation of the campus
Site-Based Decision Making Committee (SBDM). This committee, which normally meets two times each year, in the fall
and spring, had additional two meetings in summer 2016 to analyze the root causes that AHS is still on the Priority
schools list and to plan for selection of the model, goals, and interventions to be implemented under this grant. The
SBDM developed its cwn unique mission statement for the campus that focuses on the shared beliefs of the
administrators, teachers, parents, and community members that serve on the committee. Prior to setting goals or
measurable performance objectives, the SBDM raviewed the most current, accurate needs assessment information
available. This review determined the effectiveness of educational programs for each student population served. Student
performance on academic excellence indicators and other appropriate measures of performance were dnsaggfegated
with respect to the performance of all student groups served, including categories of ethnicity, socioeconomic status,
gender, and populations served by special programs. Other current, quantitative measures of program outcomes were
studied, such as results of norm- or criterion-referenced tests and other locally developed measures of student
performance (benchmark tests); surveys and group evaluations indicating perceptions of staff, parents, community
members, and students regarding school climate and culture; effectiveness of school programs and services; and a
description of organlzatlonal physical, equipment, staff, materials and other resources available to support improvement
initiatives. Included in the information presented were predicted needs based on projected enrollment, demographic
trends, legislative impacts, and state and community political and social events. The SBDM used two years of the most
recent state assessment scores along with a disaggregation of those scores to identify student groups and subject-
specific objectives that indicated a strang need for improvement, especially among African-American and economically
disadvantaged students. Along with state assessment disaggregation, attendance rates and disciplinary referrals were
examined to determine whether non-academic factors have a bearing on critical need areas. Current class schedules
were studied to determine the number of minutes a student spends in each subject area and to determine the time of
day that critical courses such as English and math are offered. Consideration is given to teacher guality and {o
curriculum offerings as well as to the alignment of curriculum resources and instruction with 21 century learning skills.
Further examination included the current intervention strategies such as tutorials before and after school, small group
instruction, STAAR intervention classes and STAAR test preparation units. Also discussed at the meeting are the means
of formative assessment opportunities that would enable students to receive more intense remediation if the formative
assessment indicated a need. Strategies of the SBDM include setting long-range goals, which are broad statements of
expected outcomes that are consistent with the mission, vision and philosophy. Measurable, annual targets for each
long-range goal were also set by the SBDM. Strategies and activities to implement the campus improvement plan
indicate how available resources will be used to accomplish identified long-range goals and annual performance
objectives. Instructional methods for student groups not meeting annual goals, methods for addressing the needs of
students in special programs, integration of technology into instructional and administrative programs, career education,
accelerated education, staff development, parental involvement, language services, homeless students, and Title |
components, amony others, were addressed. Evaluation measures were sat in order to determine the extent to which
the goals and objectives are being achieved. These include time-canstrained, formative, and summative measures of
success during the implementation phases and at the completion of the strategies. The most urgent needs at AHS, as
determined by the SBDM, are:

* Improve overall academic achievement to better prepare students for college and careers

* Reduce achievement gaps between minority and non-minority students and economically
disadvantaged/non-economically disadvantaged students

* Improve the social and emotional well-being of all students, with a focus on low-performing students

* Increase family and community involvement

* Decrease teacher turnover

* Increase learning time
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Texas Education Agency Standard Application System (SAS)

Schedule #1 3-—-Needs Assessment (cont )

'County dustnct number or vendor iD: 034301 { Amendment# (for amendments cnly)

Part 2: Model Selection and Best-Fit. [ndicate the single intervention model selected by the district/campus for
implementation. Note that applicants are limited to select, design and implement a grant program in keeping with only
one model and not a combination of models.

[1 Transformation
[ with Rural LEA Flexibility modification
{ ] Texas State-Design Model

[ Early Learning Intervention Model

{J Turmaround
[J with Rural LEA Flexibility modification

Whole-Schoal Reform

[ Restart

[T Closure

Part 3: Please describe/demonstrate why the selected intervention model best meets the unique needs of the
school. Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

The Whole-School Reform model was selected for a variety of reasons. ISA’s work has been the subject of thres
independent evaluation studies and one special sub-population analysis. Having met the What Works

Clearinghouse standards, it has been approved nationally for use in Schoo! iImprovement Grants (SIG) as an evidence-
based whole school reform model. AISD believes there is a significant match in poputations served, and we believe
the ISA model can make a significant impact on AISD's lowest performing students. The two rigorous evaluation
studies were done by IMPAQ International and by the Academy of Educational Development (AED). Our analyses
indicate that the implementation of ISA had a large and positive effect on student achievement outcomes. In sum, these
studies indicate that the ISA mode! has improved students’ performance in high school and persistence in coliege.
AED's findings suggest that smal! learning communities that emphasize individual attention, provide a collega
preparation curriculum, and foster a college-going culture can give students from low-income communities the support
they need to achieve academic—and later economic—success. Additionally, in 2014 ISA commissioned IMPAQ to
conduct an evaluation of the impact of the ISA school model on African American male students’ high school outcomes.
The evaluation compared several measures — high school attendance, credit accumulation/grade promotion, dropout
rate, and four-year graduation rates — across four cohorts of African American male students enrolled in ISA and
comparison schools. The results showed that African American male students in ISA schools consistently outperformed
their non-1SA school peers on severa! outcome measures examined in the study. African American male students in ISA
schools had higher average daily aftendance rates in grades 9-11, were promoted to the next grade at significantly
higher rates, had lower dropout rates, and graduated at a higher rate than students at the comparison schools. Although
the setting for the ISA studies were on two urban areas, the AHS student population has significant similarities to the
population studied. Most obviously, the ISA model is strictly for high school students in grades 9-12. 1SA's mode! is the
only evidence-based whole-school reform mode! approved for high schools by the USDE. Second, our largest at-risk
population is our increasing body of African American students. Disaggregated performance data show that our African
American and economically disadvantaged students, in particular, need the types of structures and special attention that
the ISA model implements with schools. The customized reform effort designed by ISA for the unique needs of AHS has
a proven record of success with minority and economically disadvantaged students and supports the achievement of all
studenis regardless of race or economic status.
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Texas Education Agency Standard Application System {SAS)

Schedule #13—Needs Assessment (cont.)

County-district number or vender |D; 034901 | Amendment # (for amendments only):

Part 4: Model Selection-Stakeholder Input. Please describe how student families and community members were
engaged in the needs assessment and planning process:
* Describe specific actions the campus/district took to solicit input from these stakeholders in selecting the model.

* Describe how this input was taken into consideration when selecting the model.
* Describe plans to meaningfully engage families and the community in the implementation of the selected model
on an ongoing basis.
Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Engagement of families and community members in these processes involved a multi-faceted approach. During the past
year, family and community members participated in all SBDM meetings at AHS. In addition, AISD held a community
meeting in September 2016 to discuss the ISA school intervention model under consideration and the reasans we
believe that the model is appropriate. AISD leaders will continue to provide updates to families and the community about
the application process and status of our application. The main concerns of these partners are the significant
achievement gaps at AHS between African-American and White students, and between Economically and Non-
Economically Disadvantaged students. These vary significantly by race at AHS, something that did not happen in ISA
sample schools. These gaps are shown in the tables below:

2015 STAAR Testing: White African-American
Students Students
Proficiency on Algebra 1 B2% 54%
Proficiency on English 1 82% 44%
Proficiency on English 2 84% 45%

Research into the ISA model revealed that the significant minority populations served in the ISA schools research is
certain to have a positive benefit on the minority populations AHS serves. Further, the efficacy studies show ability for
the ISA Model to impact economically disadvantaged students in a significant way. Fifty-six percent of AISD's students
are economically disadvantaged and need the types of supports that the ISA model provides. And to further
disaggregate this data, 80% of AHS minority students are economically disadvantaged, while only 38% of White
students are. State testing also revealed the following gaps:

2015 STAAR Testing: Non-economically Disadvantaged Students | Economically Disadvantaged Students
Proficiency on Algebra 1 81% 64%
Proficiency on English 1 B2% 59%
Proficiency on English 2 87% 57%

(Note: 2016 final accountability data was not available at the time of the meeting or the writing of this application.)

The |SA research is based on 55-78% economically disadvantaged students, many of whom come to high school two or
more years behind in academic proficiency. Despite those detractors, our stakeholders believe that the ISA made! will be
able to help students achieve at higher rates, graduate at higher levels, and succeed in college and careers. AISD wants
that kind of success for all of our students, but particularly for those who struggle the most at Atlanta High School.

Successful collaborative relationships with families and community members are based on a number of beliefs, which
we share with the ISA model, and engagement of these partners on an ongoing basis will be facilitated by these
strategies. Family-community-school relationships will be focused on student progress and success, and all will be equal
partners in attaining educational goals for students. Both in- and out-of-school times will be recognized as influencing
students’ school success. Sharing information about child behavior across settings will be valued, and this collaboration
will have a positive impact on student learning. Families will be active partners in decision-making, problems will be
solved mutually and without blaming each other, and will be based on a paositive, strength-based orientation. And finally,
family-community-school relationships will be cultivated and sustained over time.,
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Texas Education Agency

Standard Application System (SAS)

Scheduie #1 %Management Plan

County d:strlct number ar vencfor ID 034901

] Amendment # (for amendments onty)

Part 1: Staff Role and Qualifications. List campus and district personnel projected to be involved in the implementation
and delivery of the program. Include all positions funded in whole or part by grant resources, along with those personnel
involved in the implementation, but not funded through the grant. Provide a brief description of the position role/function
in the grant; and desired qualifications, type and years of experience, and requested certifications. Ensure that the list
and descriptions demonstrate the district will provide effective oversight and support for implementation of the selected
model. Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Desired Qualifications, Experience,

# Title Role/Function in Grant Certificati
ertifications
District-level leader designated to ensure Master's in educational administration;
support for the academic achievement at AHS. | superintendent, principal and teacher
District Will oversee the. !mpiementation of all district- certiﬁcati_ons._Experience [n djstrict and_ campus
Coordinator of level. ac_cauntal:nllty‘yr and/or Pe_erformanpe-Based leadership. Htgh'schooi p(inCIpal experience,
School Monitoring Analysis System intervention classroom teaching experience,
1. Improvement requirements and serve as a key member of
(DCSN) the district leadership team. The _DCSI is a
(required) required member of the campus intervention
team (CIT) and will serve to support AHS as a
priarity progress school. Serves as liaison
between district, ISA, and PSP.
Serves as campus instructional and Master's in education administration; principal
administrative leader. Supervises operations and teacher cerification. Experience in campus
2. | Principal and personnel at campus level; will oversee leadership and classroom teaching.
compliance with district policies and grant
implementation on campus.
One grant-funded and one locally funded Master's degree in guidance counseling;
counselor will support students and provide counselor and teacher certification; experience
3. | Counselor professional development to teachers on as classroom teacher,
) Distributed Counseling teams. Counselor will
monitor student progress; communicate with
families; and coordinate college-prep programs.
Three grant-funded teachers will reduce overall | Bachelor's degree; teacher certification:
class sizes,; qualifying staff will receive demonstrate competency in core academic
4. | Teacher incentive pay for student growth; teachers will subject area assigned.
) receive extra duty pay for increasing learning
time during before and after schoal and during
summer term.
Continuously coordinate afterschool and Bachelor's degree; three years' experience in
E’de”.de‘j . summer services for students; conduct parent education or social services; preferable certified
5.| Learning Time | a0y community outreach programs: monitor teacher.
Coordinator student progress.
Ensure compliance with EDGAR and other Bachelor's degree; CPA preferred; advanced
Grant financial-related grant provisions; responsible knowledge of school finance, budgeting,
6. Accountant for accounting, budgeting, cash management accounting systems, and federal grant

and expenditure reporting.

compliance,
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Texas Education Agency Standard Application System (SAS)

. Schedule#14—ManagementPlanfcont)

County-diéfribt nl.jhib.e'r.dr.ﬁéhdor ID; 034901 | Amendnﬁerﬁf # (.for'émendm.en.t's c'm.Iy.):

Part 2: External Provider Role and Qualifications. List all external provider contractors/consultants, selected by the
district/campus that are projected to be involved in the implementation and delivery of the program. Provide a brief
description of the provider's unique function in the grant; and desired qualifications, experience, and requested
certifications. Do not include contractors/consultants provided by the TTIPS SEA office (PSP, TCDSS or TEA staff).

Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.
. . Desired Qualifications, Experience,
# Title Role/Function in Grant Certifications
Institute for Partner with AISD and AHS to implement a
Student comprehensive, customized high school
Achievement renewal process designed to improve student Approved by USDE in whole school reform
{ISA) — achievement and result in graduation of model for high schools; experience with high
1 President, students ready for college and careers. Work school renewal; experience as secondary
"1 Senior with district and campus leaders to plan and school leaders,
Programs execute the approved model and interventions
Director, and in collabaration with the district and school
Project leadership.
Manager
Work with campus principal and school reform
advisory committee; encourage strong Secondary school leader with extensive
1SA School commitment of the entire school community to | experience in high school whole school reform.
2. i Leadership and ownership of the process and outcomes.
Coach Assist principal in ongoing evaluation of
interventions and reporting o appropriate
stakeholders.
ISA
Instructional Deliver ongoing professicnal development to Certified teachers; classroom teaching
Coaches and content area campus teachers to increase experience,
3. | Senior college and career readiness and overall
Specialists in teaching and [earning.
Math and
Literacy
o Deliver ongoing professional development to Certified teacher; classroom teaching
ISA Distributed | ) gtas regarding Distributed Counseling; experience; guidance counseling or social
4. | Counseling assist with establishing family and community | work preferred.
Coach outreach programs.
5.
8.
7.
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Texas Education Agency _Standard Application System (SAS)

County-district number or vendor I1D; 034901 ! Amendment # (for amendmenis only):

Part 3: Commitment and Succession. Describe how the campus and district will ensure that all project participants
remain committed to the project's success. Describe your succession management strategies and how this will enable
the campus and district to deliver continuous high-guality programming when there are changes in key project
personnel. Response is fimited to space provided, front side only. Use Arial font, no smaller than 10 point.

Commitment by all project participants will be vital to this school reform. In order to accomplish this, we will first begin
with our School Reform Advisory Committee. This committee will be comprised of teachers, campus leaders, the DCSI,
families, and community members. Regular meetings will be held in which goals and objectives will be set, with periodic
reporting of results, successes and failures. ISA’s School Leadership Coach will work with the campus principal and
school reform advisory commitiee so that the principal is seen as and is, in fact, the leader of the renewal. We will
encourage strong commitment of the entire school community and ownership of the process and outcomes.
Commitment of the entire teaching staff will be safeguarded by appropriate timely and ongoing professional development
through summer institutes, professional learning communities, and other job-embedded training. With grant funding, we
will ensure commitment of the faculty by increasing teacher pay while reducing teacher turnover. Staff members will be
provided incentives for reaching goals in student growth and extra duty pay for those who teach in extended learning
time opportunities. These incentives will identify and reward school leaders, teachers, and other staff wha, in
implementing this model, have increased student achievement. Rigorous evaluations will help us to identify and remove
those who, after ample opportunities have been provided for them to improve their professional practice, have not done
so. We will provide staff with ongoing, high-quality, job-embedded professional development (e.g., subject-specific
pedagogy, instruction that reflects a deeper undarstanding of the community served by the school, or differentiated
instruction) that is aligned with the school's comprehensive instructional program and designed with school staff to
ensure they are equipped to facilitate effective teaching and learning and have the capacity to successfully implement
school reform strategies. We will implement strategies such as increased opportunities for promotion and career growth
and more flexible work conditions fn order to recruit, place, and retain staff with the skills necessary to meet the needs of
the students. AHS will be better equipped to attract and retain the very best teachers with these incentives. Family and
community commitment will be developed through the stakeholder input process - by keeping everyone informed and
up-to-date through focus groups and regular meetings of the school reform advisory committee. District leadership will
remain committed as we suppart the AHS renewal goals and plans. The district pledges to grant the school the
autonomy to effectively implement the renewal plan and actively support implementation through operational flexibility,
building a culture of continuous improvement, and ensuring that district policies and practices are in support of the
school reform efforts.

Succession planning will require an appraisal of anticipated district needs, a clearly outlined plan with measurable
objectives, and a set of standardized evaluative criteria. Current hiring practices often rely on “replacement filling,” which
entails waiting for a position to become vacant before searching for qualified candidates. This retroactive process leaves
new appointees with little direction, and can exacerbate turnover, Succession planning, or “proactive filling,” will be used
to build a supply of leaders by anticipating future needs and preparing for vacancies ahead of time. The AISD
succession plan will use foresight to develop objectives and evaluative criteria in order to measure the success of the
program and to continue to place qualified candidates in appropriate roles. In order to deepen the candidate pool of
qualified successors, we will identify leadership candidates by providing incremental ar smaller leadership opporiunities
for motivated individuals. Even relatively smaller responsibilities, such as taking on difficult assignments, demonstrate a
willingness to develop into a teacher leader and contribute to the pool of qualified succession candidates. The diffusion
of leadership throughout our district and school will not only identify good leaders and administrators, but it will also allow
employees to take ownership of their roles. Mentoring programs and coaching will provide exceptional candidates with
the on-the-job training that is essential for success in a new leadership role. Administrators who have experience
working alongside an acting leader become more confident in their eventual roles and remain in their positions for longer
periods of time. An important step in succession planning is assuring that the transfer of leadership responsibilities is
fluid because ineffective transitions halt initiatives and hinder progress. Annual updates are essential in order to plan for
future needs. Effective succession models evaluate their programs on a yearly basis to maintain up-to-date longitudinal
data. Tracking information allows district leaders fo more effectively anticipate future needs. By measuring the effects of
a succession program year-to-year, AISD administrators will know how to improve the program to serve the needs of the
district. These standards will allow AISD to continue identifying leadership candidates as needs evolve, thus sustaining
the succession program.
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Texas Education Agency Standard Application System (SAS)

Schedule #1 4—Management Pian {cont ) .

County distnct number or vendor ID 034901 l Amendment # (for amendments on!y)

Part 4: Sustainability. What elements of your proposed project are designed to significantly increase capacity or create
a lasting change to campus culture and practices that shall be sustained after the grant period ends? How will the LEA
provide support to sustain the reform after the grant period ends?

Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Each one of our reform efforts at AHS is designed to significantly increase capacity or create a lasting change to campus
culture and practices that can be sustained after the grant period ends. Creation of a college-prep instructional
program where all students can participate will be accomplished in conjunction with Texarkana College {TC), a local
community college that provides dual credit instructional programs in our area. We will expand our existing relationship
with TC to provide more career-based dual credit offerings and continue to offer academic dual-credit courses, with
increased support for economically disadvantaged students. By developing a college-going culture at AHS, in which
every student sees their potential as a college student or in a career, this effort can be sustained. An extended school
day and year, providing additional opportunities for student enrichment and remediation, is always predicted to be
necessary for students that come to us lacking in educational capital — those who are affected by unequal cultural,
social, and economic barriers. To increase and improve the education capital of our constituents, AHS will set high
expectations, match student skill level with curricular materials, provide homework hotlines, set up peer tutoring
programs, develop partnerships with businesses and other community groups, match teacher characteristics with
those of the student population, and reduce class sizes. Likewise, parents and families, when involved over the grant
period, will create a new culture of connection with ways that will increase their children's educational capital, such as
increasing attendance, taking part in parent-teacher discussions, helping with homework, participating in
extracurricular activities, and transmitting aspirations in parent-child interactions. Continuous professional
development for teachers at AHS must be sustained in order to continue our newfound successes as a high school that
values, teaches and leads all students to their highest potential. In traditional high schools, teachers are responsible for
the academic progress of students taking their individua! classes, and the guidance counselor is responsible for
addressing any social or emotional problems that may emerge. Teachers rarely meet to discuss students they have in
common - and even more rarely meet with the counselor to consider how to support students both academically and
emotionally. In contrast, the system of Distributed Counseling™ developed by ISA, teacher teams and a counselor
regularly work together as a team to support students’ academic and social-emotional development. Thus, both teachers
and counselors have an expanded role in supporting students' success. Distributed counseling at AHS will not only team
teachers and counselors tagether for the best interests of every student, but teachers will lead small groups of 8 to 10
students in regular sessions or team meeatings. Sustained and trusting teacher-student relationships will influence
student performance, motivation, and achievement. Distributed counseling will be one of the largest, most valuable
components of our school reform efforts. We will build capacity among the staff to develop and strengthen refationships
during the term of the grant and it is designed to significantly increase capacity and create lasting change. And finally,
continuous organizational improvement at AHS through the use of multiple forms of data to monitor program
implementation and student progress can and must be sustained, Once all staff been trained in and see the value in
monitoring data and adjusting teaching and learning to results and progress, this reform must also be sustained.

Through the Sustainability Inventory Process, we will identify those components of school reform that have been
effectively implemented and need to be sustained, those components that need further development, and the supports
that will help us sustain our accomplishments and engage in continuous development. ISA coaches will provide
orientation for participants in this inventory process, including how ta prepare the inventory and use the avaitable tools.
Participants will include the AHS campus principal, DCSI, teachers, counselors, ISA coaches and I1SA staff. The
sustainability inventory process will begin in Year 2 of the grant with the scheol orientation, where campus staff will be
introduced to the concept of sustainability and the school will begin to take an inventory of itself. Also in Year 2, a one-
day sustainability inventory schoal visit by an external team other than ISA will examine the school’s implementation of
the ISA mode! and provide feedback to the schoal in a report. Just before the end of Year 2, strategic planning for
sustainability will be led be the school's ISA coach and principal. These steps will be performed annually throughout the
grant term, with results reported to the school reform advisory committee. In addition, as these reports are delivered to
the committee, they will be used to formulate a sustainability plan including the inventory, assets available, and potential
resources, such as local, federal, or state funding needed to sustain these reforms.
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Part 1: Establishing Performance Measures. Describe the processes used to establish challenging yet attainable
performance measures that will result in substantially improved student achievement and the campus’ ability to exit
lowest-performing status. Response s limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Research has shown that using data in instructional decisions can lead to improved student performance (Wayman,
2005 Wayman, Cho, & Johnston, 2007, Wohlstetter, Datnow, & Park, 2008). No single assessment can tell educators
all they need to know to make well-informed instructional decisions, so researchers stress the use of multiple data
sources. in addition to STAAR test results, the AHS school reform team will collect and analyze a range of data,
including data about our schoal's climate, our sense of community, and our curriculum and instruction. The team will also
look at factors that contribute to or impede student learning, such as attendance, discipline, and fiscal expenditures. In
looking at these diverse types of data, we will consider data at three levels: at the school level to focus on areas that
need schoolwide improvement, at the classroom level to focus on teachers' instructional strengths and weaknesses, and
at the student level to focus on instructional needs of individual students. Teaching students to examine their own
data and set learning goals — teachers will provide students with explicit instruction on using achievement data
regularly to monitor their own performance and establish their own goals for learning. This data analysis process—
similar to the data use cycle for teachers—will motivate students by mapping out accomplishments that are attainable,
revealing actual achievement gains and providing students with a sense of control over their own outcomes. Teachers
can then use these goals to better understand factors that may motivate student performance and adjust their
instructional practices accordingly. And finally, we will use the data to change instruction to meet our goals. Making
changes to directly improve instruction, such as teacher collaboration for instruction and instructional planning, targeted
professional development in specific areas, and careful reviews of curricuta to ensure that the curricula focuses on
essential content and addresses state standards. Ongoing use of data to target improvement will complete the process
to substantially improve student achievement and our ability to exit this status.

Part 2: Data Collection. Describe the processes for collecting data at a detailed level to inform effectiveness of each
intervention. Data at a detailed level would include examples such as: participation rates at the activity-level, dosage
rates of an intervention per student, teacher practice observed rates at the targeted strategy-level, or academic outcome
data at the activity-level per student. Response is limited to space provided, front side only. Use Arial font, no smaller
than 10 point.

By establishing Data-System Advisory Council that includes representatives from key stakeholder groups, we will
involve a variety of stakeholders in the data collection process. These representatives will understand the importance of
data used to make instructional decisions, possess leadership and time-management skills, and be able to effectively
communicate information to others. Stakeholders included in the process will include:

Stakeholder Title | Examples of Uses of Data Systems

Administrators and | Compare rates of discipline referrals among different groups of students; discuss student

principals progress and classroom pedagogy with faculty.

Counselors Place students into correct classes based on prior performance and current schedule
constraints, discuss student progress and needs with other faculty members.

Teachers Identify student and class strengths and weaknesses; interact with staff about student progress.

Parents Track immediate student outcomes and compare student performance over time.

Students Review scores on recent assessments and track progress on outcomes.

Using a four-step approach to data collection, we will ensure effectiveness of each intervention: 1. Clarify data collection
goafs — know the problem we are trying to solve by collecting the data. 2. Develop operational definitions and procedures
- be very clear as to what we are measuring, how it is to be measured, and who is to measure it. 3. Validate the
measurement system — make sure assessment method is solid and comparable. 4. Continuously improve the
measurement system - ensure that the team is “on the same page.” By examining the detailed level of each specific
intervention, we will be able to better inform effectiveness. Far example, with Distributed Counseling, we will measure
participation rates on these levels: quantity per month of teacher-counselor team meetings, teacher-student group
meetings, and teacher-student individual meetings. Research about this intervention shows that when employed with
fidelity, schools can expect improved student achievement, attendance, promotion rates, and college readiness. By
examining these data sets and correlating participation rates, we will determine the effectiveness of the program. With
this information, we will then determine if the program is working as intended, if changes need to be made, or if the
original theory needs change. Continuous improvement will require detailed levels of data collection, constant
reminders, and looking at the system with the goal in mind, and asking...is this getting us where we want to go?”
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Texas Education Agency Standard Application System (SAS)

Schedule # 5—Pro;ect Evaiuatlon (cont ) -

County d;stnct number'or vendor ID 03490‘1 ] Amendment # (for amendments only)

Part 3: Assessing effectiveness of interventions. Describe the processes and staff responsible for assessing the
effectiveness of program activities and interventions on an ongoing basis. How are problems with project delivery to be
identified and corrected throughout the project?

Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point

AHS will employ a multi-method, comprehensive, and integrated system for the ongoing monitering and assessment of
our activities and interventions. ISA's progress monitoring system will assist us to build capacity for continuous
improvement and develop a sense of agency and collective respaonsibility whereby we see the solutions to our
chalfenges as being within ourselves. Our monitoring and evaluation system includes the following: Menthly 1SA
Coaching Logs and Follow-up: Each month, I1SA will send a copy of the coach’s monthly legs te the principal so that
for each coach’s visit, the principal knows each teacher with whom the coach workad, the coaching activities each
teacher participated in, and the practices each teacher is expected to implament as a result of the coaching session.
immediately after each coaching visit, each coach sends a brief e-mail to the principal (or other supervisor) stating the
names of the teachers the coach worked with and the topic they worked on. In this way, the principal has current
information on what teachers are learning and can use that information to support and monitor implementation. Regular
Leadership Meetings: The ISA school reform coach and school leadership meet monthly to assess evidence/data on
progress on the outcomes; identify what is working and where there are challenges; and problem-solve on changes that
need ta be mada. District-Level Consuitations: Throughout the school reform process, |1SA’s leaders consult with and
advise district leaders on existing district leve! policies and praclices to confirm that they support the school and flag
those policies and practices that unintentionally create obstructions. 1SA customizes its Implementation Inventory
process so that the district, school, and 1SA will have timely data on the schools' reform implementation and its impact.
We will then be able to make any necessary modifications to the reform strategy. ISA Leadership and Summer
Institutes: Annual ISA Leadership and Summer Institutes provide opportunities for school teams to work with their 1SA
schoo! reform coach to assess their progress and gaps on their outcomas, as well as the implementation of their
sirategic plan, and to use their findings to make decisions for moving forward. The ISA Annual Implementation
Inventory is a process whereby the school leadership {and others, such as the principal designates) and ISA
leadership-turnaround coach refiect on the priority goals and outcomes for the prior school year and use evidence to
take stock of the turnaround implementation successes, progress, and chalienges which the school experienced in
implementing the action plan’s resolution strategies. The process provides evidence of progress and gaps, which facuity
use to identify issues that need further improvement and to develop resolution strategies for next steps in the schoal's
development. The Annual Implementiation Inventory answers these questions:

*  Where is the school in the implementation of a college-going culture and college-readiness outcomes?

* Inwhat areas does evidence show the school is being effective in implementing a college-going culture and

college-readiness outcomes?

* In what areas does evidence show the school needs further development?

*  What student performance outcomes did the school achieve?

= What outcornes will the school set and what actions will we take fo address areas that need further

development?

The four components of the ISA Annual Implementation Inventory will include:

* A self-review of the school's implementation of the reform plan conducted by the schoaol principal and ISA school
reform coach and other staff designated by the principal.

* A one-day on-site review of the scheol's implementation of the reform plan by an external ISA coach.

= An analysis of the findings of the reviews by the principal, school coach, and externat coach and a discussion of
next steps to address areas that need furiher development.

*  Awrtten report of the review by the external coach detailing the school's progress, identifying areas where there
are gaps in progress, and recommending next steps to close those gaps.
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Texas Education Agency Standard Application System (SAS)

. Schedule #16—Responses to Statutory Requirements

County distract number or vendor ID: 034901 | Amendment# (for amendments only)

Statutory Requirement 1: Describe your rigorous review process used to select highest-quality and best-fit external
providers for your project. Include processes to:

» Identify a reasonably sized pool of prospective external providers

*» Assess level of experience in delivering the work

» Determine a history of prior success; consistent strong results in similar projects

+  Conduct a risk-assessment related to contracting

+ Exescute final selection and procurement
Response is limited {o space provided, front side only. Use Arial font, no smaller than 10 peint.

The process of engaging an external service provider involved three main steps: 1) Developing a needs assessment and
RFP (Request for Proposal) 2} Evaluating proposals and select an external service provider, and 3) Contracting with the
provider for services The first step that took place before even considering various service providers was the
comprehensive needs assessment, which was already been performed in conjunction with the grant application. A
review of Texas procurement regulations as well as federat EDGAR requirements was performed place prior to starting
the process. In order to successfully identify an external service provider, the school articulated the specific neads that
are to be addressed by an external provider, a key piece of the RFP. A provider cannot effectively propose aligned
services if it doesn't fully understand the self-identified need. The next step was compiling all of the information into an
RFP that could be shared with potential external service providers. A team of people representing various stakeholders
(teachers, administrators, parents, board members, community members) was involved in the development of the RFP.
The team developed a rubric for evaluating proposals simultaneously while the RFP was being developed. it is bad
practice to create the rubric/evaluation too! after proposals are received as the information included in the proposals
could unfairly influence the rubric being used to evaluate that praposal. The rubric/evaluation tool required the team to
define what exactly they wanted in a provider and having this information guided in the development of RFP questions
that effectively elicit this information. The next step in the process is to evaluate the proposals and select and external
service provider. We identified a selection team, largely assembled already, as team members have been involved in
developing the RFP. The district CFO and Deputy Superintendent joined the selection team at this point. The selection
team was large enough that all stakeholder groups were represented leading to buy-in and effective ownership, but not
50 large as to become unproductive or inhibit decision-making. Any potential conflicts of interest were disclosed and
addressed according to the district’s conflict of interest policy. Having widespread buy-in into what the school community
values in an external service provider will go a long way in making the process smooth and supported by many. In
addition, using a formal evaluation tool will assure constituents that providers are being evaluated fairly. The provider's
history of success with other schools in the whole school reform apgroach was considered, as well as any history with
our school district. The final steps in the selection process confirmed that the institute for Student Achievement (ISA)
was the best fit for the schoal, then contract negotiations began.

This entire process stimulated a high level of conversation about and commitment for reform at AHS and built a strong
foundation for implementation of the chosen approach and the |SA external team. Once 1SA was identified, the next step
was to establish a performance contract that defined the relationship and the performance expectations. This process
involved managing risk with regard to the contract. Understanding the terms completely and coming to agreement on the
scope of work, contract terms, specific roles and responsibilities, and accountability measures was the first step in risk
assessment. To protect and mitigate school, district, and external provider interests, a proactive approach to assessing
contract risks will enhance the success of the initiative. It is also important to empower teachers to overcome resistance
to changes that may be threatening to some. Involving teachers in the implementation process improved the chances of
success. in addition, the central role that school and district leadership will ptay in the success or failure of this
improvement initiative was considered. We discussed the stability of school leadership and whether there has been
effective succession planning. Changes in leadership can frustrate even well-developed partnerships. Clarity and
specificity were the goals of both the contract and the aversight processes, We do not expect, nor should ISA as an
effective provider insist on, a “one-size-fits-all” contract regardless of the circumstances, environment, or the history of
reform at AHS. Instead, ISA will customize their contract to fit the unigue needs identified at AHS. The customized
contract, after review by school attorney, will be executed upon grant award.

-For TEA Use Only

Changes on this page ha\)e been éonﬁrmed wifh: On this date:

Via telephonel/fax/femail (circle as appropriate) By TEA staff person:

RFA#701-16-105; SAS #198-17

aANAZ NN Tauan TiHa | Deimeibe Cabamle (TTIEBOV Moslbas B



Texas Educatlon Agency Standard Apphcatacn System (SAS)
S Schedule #16—Responses to Statutory Requnrements (cont )

County dlstrlct number or vendor ID: 034301 | Amendment # (for amendments only)

Statutory Requirement 2: External Provider Oversight. Describe your rigorous and ongoing process o provide
oversight to external providers to ensure their continued quality and success in meeting project deliverables. Include in
the description:

= Proposed schedule to regularly review external provider performance

= Campus/district personnel responsible for oversight and management of providers

*  Process/instruments used to measure and monitor success of providers

* Corrective actions or additional supports utilized to improve provider performance

« Criteria/sequence of actions to be taken to remove/replace a low performing provider
Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

AISD and I1SA will be in frequent communication to effectively manage this project plan in order to attain the desired
outcomes using pre-established interim benchmarks and annual targets used for holding the external service provider
accountable. Proper oversight of the external provider and a high-quality implementation are critical success factors. Our
contract will empower the district to diligently monitor and evaluate performance through reporting requirements, site
visits or inspections, and audits. We have intentionally planned for early discussion and midpoint check-ins to clarify the
school/district/provider refationship and establish trust. The contract outlines a process for feedback and discussion to
evaluation and to all for midcourse corrections. The contract then authorizes AISD to exercise appropriate interventions
where performance Jags expectations or, in extreme cases, revoke or terminate the contract. The contract documents in
detail the circumstances and processes by which the district may intervene if the provider is not fulfilling its contractual
obligations. To that end, AISD and |SA have agreed to the following set of oversight expectations:

= All coaches working on the project will provide weekly activity logs to the principal which will be signed monthly;

* ISA will provide an overall project update report to AISD on a monthly basis, which will include progress made
on planning tasks, impact of coaching, and other relevant information and status updates;

+  |SA will meet with the project leadership team for a comprehensive project review each semester {o review
progress, adjust plans, and establish implementation targets for the next semester;

* Decision minutes from project review meetings will be maintained and reviewed at subsequent meetings to
ensure completion of goalsftasks.

* The project leadership team will remain focused on a list of evidence-based outcomes which the two parties
have agreed to achieve during the term of the grant, which may shit over time. The parties will work together to
gather evidence based on ISA’s Seven Principles which will guide the work and serve as a common barometer
of performance. Evidence will include, but not be limited to, student work, teacher lesson plans, test data, state
assessment data, student performance task data, surveys, and other measures which will guide the work.

» 1SA will conduct its End of Year Inventory at the end of each school year to gather evidence of school
performance, review benchmarks, and establish goals for the coming year.

* At the end of the final year, ISA will conduct its Sustainability Inventory, a process which develops a
sustainability plan for the school following the grant. Using evidence gathered during the grant, remaining goal
targets, and available district budget, a plan is put in place to continue the progress initiated by the TTIPS grant.

Oversight for the contract will be the school principal, deputy superintendent (who will also serve as the DCSI), and the
district’'s CFO. In the event that the project is not successful due to weak performance by the external partner, the district
will execute the following process:

1. 1SA will be notified in writing of project-related concerns, citing specific corrections to be accomplished.

2. Conference calls and/or meetings may be required to determine root causes and establish appropriate
interventions in the interim. Using an evidence-based approach, AISD will demonstrate the problem which needs
to be addressed. ISA will have fifteen (15) days to respond to the concerns with a corrective action plan, AlISD
will then have five (5) days to approve the plan.

3. Depending on the saverity of the performance issue, 1SA and AISD will agree to a specified term, not to exceed
90 days to address the problem. AISD and ISA will mutually agree on what evidence is needed to demonstrate
improvement. It is recognized that improvements may need to be made both at AISD and with ISA. AISD may
elect to provide supports to increase 1SA’s ability to be effective (e.g., more frequent communication between
the parties; policy shifts/iwaivers that can impact improvement; shifts in staffing or personnel who may be
obstructing progress). ISA may elect to recommend shifts in practices, personnel, and cutcomes in order to
better support AISD's vision.

4. AISD will have the option to cancel the contract with ISA should the performance issues remain unresolved
following the agreed upon corrective action period.
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Texas Education Agency Standarci Applacatlon System (SAS)
o _Schedule # S—Responses to Statutory Requirements (cont ) : :

County d|stnct number or vendor ID: 034901 [ Amendment # (for amendments on!y)

Statutory Requirement 3: Pre-Implementation Year. List and describe primary activities planned for the Planning/
Pre-Implementation period in the grant to occur from February 1, 2017-July 31, 2017. These activities shall be designed
to prepare the district and campus for stronger full Implementation than would be possible without Pre-Implementation.
Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point,

February 2017 — Introduction to ISA
Meetings with the principal, leaders, district staff, and ISA; Intro to ISA Mode!, overview, goals, timeline, and

T expected cutcomes of the reform process; Role of ISD, expectations and parameters; Establish a common
understanding of the process
February 2017 — Establish Stakeholder Investment in School Reform

2 Online student surveys to assess: perceptions about connection to and engagement in school; perceptions

about self-efficacy; aspirations and ambitions; sense of agency; perceptions of their school as a college-going
culture; perceptions of opportunities to succeed in school

February 2017 — Establish Stakeholder investment in School Reform
3 Online staff surveys to assess: perceptions of their school as a college-going culture; professional
development support for staff, opportunities for staff collaboration

February 2017 — Matching ISA School Leadership Coach to Principal
4. Through a matching process, the principal is assigned an ISA Coach who will collaborates with the principal
and leadership team on the planning and implementing the reform process

February 2017 ~ Parent and Community Focus Group Meetings
5. Visioning activity: |dentification of 70-80 diverse stakeholders representing the school; Scheduling two 2-hour
sessions for visioning activity; Development of customized features to be sorted into top priorities

February 2017 - Creation of Advisory Committee

Diverse stakeholders (10-12) who participated in the visioning activity will be invited to participate in the

8. Stakeholder Advisory Commitiee; Convene 4 — 6 times per year to make major decisions where constituent
voice is important. Principal is chair of committee; stakeholder voice and choice will inform the reform process
of their priorities and support continued buy-in for reform effort,

March 2017 — Assessing the Current State of Implementation of Goals and Outcomes

7. Implementation of ISA’s evidence-based College Readiness Schoof Assessment
March 2017 — One-day Staff Retreat
8. Establish school autcomes and priorities for reform based on goals and vision of staff stakeholders

March 2017 - Development of Strategic Plan
9. Review and consolidate priority goals and outcomes identified by stakeholder group; develop strategic plan;
align school strategic plans for renewal with district goals

March 2017 - Meeting of the Stakeholder Advisory Committee

10. Presentation of Strategic Plan for advisement; Incorporating committee's contributions to strategic plan
March 2017 — Assigning Content Area ISA Coaches to School

1. ISA Coaches in math, literacy, science and social studies will be matched with school to support reform effort;
April 2017 ~ Visit to [SA School

12. Principal and key staff one-day visit to New York City ISA school followed by debriefing with ISA senior

programs director and senior coach

April - June 2017 - Development of Annual Implementation Plan and Calendar for 2017-18

13 ISA leadership and content coaches work with key school to develop annuat implementation plan for each

' content area so that it maps onto strategic plan; identification of organizational changes, staffing needs, and
any reallocation of resources; identify immediate professional development needs

June 2017 - Meeting of Stakeholder Advisory Committes

14. Report on progress on the goals
April — June 2017 — Plan for Summer Institute
135. Planning for intensive 3-day professional development for all staff and district leaders

July 2017 - Summer Institute
16. Leadership and curriculum sessions, content area teachers facilitated by |SA expert practitioners; development
of curriculum units, lesson plans, activities, and instructional strategies for college readiness
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Texas Educatucn Agency Standard App!:catlon System (SAS)
e - : Schedule #16-—Responses to Statutory Requirements (cont.) -

County d|si'ract number or vendor ID: 034907 | Amendment # (for amendments on!y)

Statutory Requirement 4: Coordinated and Integrated Efforts. Describe any ongoing, existing efforts that are similar
or reiated to the planned project. How will you coordinate efforts to maximize effectiveness of grant funds?
Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Atlanta ISD has successfully implemented many state and federal grants in the past several years, including after school
programs, technology, instructional, and other initiatives. We are currently sustaining a 1-to-1 student technology
initiative at AHS and our middle school that began several years ago with grant funding. After receiving Title 11-D federal
grants (Vision 2020 and Connections), for the basis of our technology initiative, we began a successful journey into the
21 century classroom. Since then, our local commitment has grown and we have fully funded continuation and
replacement of all 1-to-1 technology with local and state funding. Using creative budgeting and financing arrangements,
we have sustained our project and integrated it into our culture. Although most of those grants have ended, we gained
an extraordinary amount of experience and knowledge about coordination of efforts and maximizing resources during
this time. Some of the ongoing, existing efforts that are similar to this project include:

Afterschool and summer tutorials are planned for students in need of accelerated instruction; however, no funding has
been identified to finance these much-needed activities. We will combine these efforts and offer a full extended learming
time program, including safe transportation home via school buses, using these grant funds. In addition, a free meal will
be served during the afterschool program to all students through the USDA's Child and Adult Care Food Program.
Summer meals will be funded by the National Schoo! Lunch Program. The AHS Food Service Program will coordinate
and carry out all meal activities.

In addition, the Title |, Part A, Regular program will work in conjunction with this TTIPS grant to provide schoolwide
supplemental services at Atlanta High School. Title |, Part A currently provides professional development opportunities
for AHS staff through the Region 8 Education Service Center. Professional development provided by this grant will
supplement, not supplant those activities. Title |, Par{ A also provides this campus with funding for some teacher salaries
and that will be suppfemented, not supplanted by these grant funds.

College and career readiness with be addressed by the school's existing counselor and the additional counselor
employed through grant funding. These staff members will work together and coordinate existing resources, such as
online subscriptions for student services. These are services and activities provided by local funding that promote
workforce awareness, job and college readiness, skills training, preparation for the workforce, assistance in attaining
emplayment and funding for college. Our counselors will work together to develop and implement Distributed Counseling
on our campus, making it part of the cuiture of the future for every student

The Atlanta Education Foundation (AEF), a local 501(c)(3), that provides support and funding to AISD, and is a key
stakeholder in our community. Grants provided to AHS teachers by AEF will supplement activities and initiatives
provided by TTIPS. In addition, we will maximize on other funding sources such as the local budget, United Way, in-kind
contributions, and private and state grants. A world-class education for AHS students will be accessible and affordable
through careful coordination of funding sources such as Title | Priority Schools; Title |, Part A; and other local, state and
federal sources,
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Standard Apphcatlon System (SAS)

Texas Eciucation Agency

L.Schedule #‘I GmResponses to Statutory Requ;rements (cont )

County d|stnct number or vendor ID: 034901

| Amendment # (for amendments only)

Statutory Requirement 5: Principal Replacement

Applicants proposing a TRANSFORMATION, EARLY LEARNING or TURNAROUND model must replace the principal
who led the school prior to the commencement of the model. Specifically, for Cycle 5 implementation, the principal’s
first year at the applicant organization must have begun at or during school year 2015-20186. The principal may
not have been principal of the applicant organization prior to school year 2015-2016. These applicants shall

respond to the prompts in the table below.

Applicants not proposing a Transformation, Early Learning or Turnaround model, shall indicate below with *N/A”,
Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Name of principal who will be
in place through the
implementation of the model:

N/A

Hire date, or anticipated hire
date of the principal who will
be in place for

implementation of the model:
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Texas Education Agency

Schedule #‘!B—Responses to Statutory Requnrements (cont )

Standard Apphcatron System (SAS)

'.County dlstruct number or vendor 1D, 034801

I Amendment # (for amendments onEy)

Statutory Requirement 6: Rural LEA Flexibility

Rural LEA applicants proposing a TRANSFORMATION or TURNAROUND mode! have the option to propose a
madification to one element of the model. If proposing fo maodify one element of the model under the Rural LEA
Flexibility option, please respond to the prompts in the table below.

Applicants not proposing a modification/not eligible to propose a modification shali indicate below with *N/A”.
Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Element in the model

selected for modification: N/A

Description of the
medification:

How intent of the original
element remains/will be met:
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Texa_s _Educa_tiq_n Ag_ency Standard App]scatlon System (SAS}

Schedu!e #1 B-»Responses to Statutory Requsrements (cont. _

.County destnct number or vendor 1D: 034807 | Amendment # (for amendments only)

Statutory Requirement 7: Evaluation Systems for Teachers and Principals, accounting for student growth
Applicants proposing a TRANSFORMATION, TEXAS STATE-DESIGN, or EARLY LEARNING model must use a
rigorous, transparent, and equitable evaluation system that takes into account student growth as a significant factor.
Please review the description of requirements of the evaluation systems under these models in Schedule #2 Provisions
and Assurances.

These applicants shall respond to the prompts in the table below.

Appilicants not proposing a Transformation, Texas State-Design or Early Learning model shall indicate below with “N/A",
Response is limited to space provided, froni side only. Use Arial font, no smaller than 10 point.

Describe the data sources for
student growth accounted for
in the teacher and principal N/A
evaluation system. Include
how student growth is
weighted in evaluation:

Describe how the evaluation
system design includes
multiple observation-based
assessments and ongoing
collections of professional
practice:

Describe how the evaluation
system was developed with
teacher and principal

involvement:
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Standard Apphcataon System (SAS)

Texas Education Agency

o Schedule #16---Responses to Statutory Requnremants (cont )

.County dlstr;ct number or \)endor ID: 034901

{ Amendment # (for amendments only)

Statutory Requirement 8: Educator Reward and Removal

Applicants proposing a TRANSFORMATION, TEXAS STATE-DESIGN, or EARLY LEARNING model must have
protocols to identify and reward school leaders, teachers, and other staff who have increased student achievement; and
identify/remove those who have not improved their professional practice. Please review the description of requirements
for educator reward and removal under these models in Schedule #2 Provisions and Assurances.

These applicants shall respond to the prompts in the table below.

Applicants not proposing a Transformation, Texas State-Design or Early Learning model shall indicate below with “N/A”.
Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Describe the rewards
available for educators who
have increased student N/A
achievement in implementing
the model:

Describe
protocols/interventions to
support teachers who are
struggling to improve
professional practice:

Describe the criteria
established for educator
removak
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Texas Education Agency Standard Apphcation System (SAS)
Schedule #1 &mResponses to Statutory Requ:rements (cont iy - .

County dlstru:t number or vendor 1D; 034901 | Amendment # (for amendments only)

Statutory Requirement 9: Non-Academic/Social-Emotional Supports for Students

Applicants proposing a TEXAS STATE-DESIGN, TURNAROUND, or WHOLE SCHOOL REFORM model must include
comprehensive provisions for appropriate non-academic supports, including social-emotional and community oriented
services.

These applicants shall list and describe the non-academic, social-emoticnal, and community-oriented services that will
be provided to students in the space below.

Applicants not proposing a Texas State-Design, Turnaround, or Whole School Reform Moedel shall indicate below with
“N/A". Response is limited {o space provided, front side only. Use Arial font, no smaller than 10 point.

Historically, educators have often viewed the aim of providing social and emotional support as separate from addressing
academic goals; however, research suggest that both components are needed fo achieve high-level academic
achievement, especially among low-income students. In a study of public schools in Chicago, researchers assert that
academic success is based on the twin components of "academic press” and “social support.” Academic press denoles
an emphasis on academic achievement as a normative experience for students. Social support refers to the sources of
assistance {teachers, parents, peers, community) that bolster students’ efforts to excel academically. {Lee, V.E.,, et al,
71999.) This study found that students showed increased achievement when they experienced both academic press
and sacial support. This evidence argues for strategies that systemically and thoroughly addressad students’ social
and emotional needs and connect such supporis to stronger academic achievement. 15A's Distributed Counseling™ —
a comprehensive system for ensuring that all’students receive the academic and social support needed for intellectual
developmeni, success in school, and capacity to move on to postsecondary education or a career path — is the system
of support we have chosen to implement. Under this system, a dedicated team of academic teachers and a counselor
take responsibility for the academic, social, and emotional development of a relatively small number of students - a
number they can reasonably be expected to know well. Responsibility for guiding students academically and socially is
integrated and distributed across the team of teachers, administrators, and counselors working with students rather than
being compartmentalized in any one individual, as is typical in traditional high schools, The foundation of distributed
counseling is the presence of supportive, caring relationships between students and teachers and other staff members.
Small schools such as AHS provide conditions that support such relationships. Teachers and counselors are able to fake
advantage of their relationships with students to leverage higher levels of performance from the students. Only when
providing ongoing support can teachers press students to do the kinds of work necessary to develop intellectually and to
succeed in school. Community-oriented services available to students will be included in each team's regular
discussions, with information about health, meals, counseling, and other available services in our community. 1SA does
not advocate for any one prescribed model for its schools to follow in implementing distributed counseling. Instead, 1SA
will support the AHS team as we develop our own program, one that is appropriate to our unigue goals, contexts, and
students. However, there are several core components that are fundamental to Distributed Counseling:

*  Team collaboration and integration of counseling strategies. The team members collaboratively develop goals
and strategies for supporting students, meet to discuss the progress of individual students, and integrate
counseling and academic subjects.

* A dedicated counselor integrated into the team. The ISA counselor provides direct counseling to individual
students and groups of students. As a full participant in the team, the counselor helps team members to develop
the skills and knowledge to help them {o collaborate in advising students.

* Teachers as advisors. The teacher's role is expanded to include serving as advisor, monitoring and supporting

his or her studenis’ development socially and emotionally as well as academically.

«  Student-support mechanisms. Teams put in place a variety of structures and sirategies to support students’
academic, social, and emotional development. Two common strategies that are used to help teams support
studenis’ progress are team case conferencing and advisory programs.

*  Consistent communication with parents. Teachers have sustained and purposeful interaction with parents,
regularly communicating with them about their child's performance.

*  (ollege preparation. The team develops a four-year college-preparatory sequence of activities. Through these
activities, students and families are informed of and actively engaged in the process of preparing for college.

Evidence in child-development and school-counseling research supports this belief that adolescents learn best in close-
knit, nurturing environments where no child can fall through the cracks and where students develop relational trust with
adults and other students. The small school structure of AHS makes us an ideal candidate for implementation of
Distributed Counseling. With adequate staff to provide the opportunity for close student-teacher relationships and thus
for teachers to know students well, we have the capacity for success with all students.
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Texas Education Agency Standard Apphcauon System SAS)

County -district number or vendor ID 03490‘[ | Amendment # (for amendments onty)

Statutory Requirement 10: Developing an Early College school-wide strategy

Applicants proposing a TEXAS STATE-DESIGN model must deliver a comprehensive school improvement strategy,
implemented for all students in the school, which is consistent with the Texas concept for developing an Early College
High School (ECHS). Please review the description of the Texas State-Design model in Schedule #2 Provisions and
Assurances,

These applicants shall respond to the prompts in the table below. Applicants not proposing a Texas State-Design model
shall indicate below with “N/A"

Response is fimited to space provided, front side only. Use Arial font, no smaller than 10 point.

Identify the IHE partner that
will be in place for the early
college high school
development and
implementation. include the N/A
title/role of the IHE primary
paint of contact, and
essential agreements
reached at this paint:

Describe the sustainable
source of funds or fee waiver
plan that will enable students
to access college courses,
TS| assessments, textbooks
and college fees; without cost
to the student:
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Texas Educancm Agency Standard Apphcatuon System (SAS)
i e Schedule #16—Responses to Statutory Re: u_nrements (cont e

County destrict number or vendor iD: 034501 | Amendment # (for amendments only)

Statutory Requirement 11: Developing an Early College school-wide strategy (continued)

Applicants proposing a TEXAS STATE-DESIGN model must deliver a comprehansive school improvement strategy,
implemented for all students in the school, which is consistent with the Texas concept far developing an Early College
High School (ECHS). Please review the description of the Texas State-Design model in Schedule #2 Provisions and
Assurances,

These applicants shall respond to the prompts in the table below. Applicants not proposing a Texas State-Design model
shall indicate below with “N/A”.

Response is limited o space provided, front side only. Use Arial font, no smaller than 10 point.

Describe the processes the
LEA/campus will take to build
the number of college
courses available to students
to gain during high schoolto | N/A
a minimum of six (6) by the
start of the 2017-2018 school
year to sixty (60) by the start
of 2018-2018 school year;
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Texas Educaiion Agency

_';;-: Schedule #1 BmResponses to Statutory Reqmrements (cont ).

Standard Apphcatfon System (SAS)

County-dlstnct number or vendor 1D: 034801

| Amendment # (for amendments only)

Statutory Requirement 12: Developing an Early College school-wide strategy (continued)

Applicants proposing a TEXAS STATE-DESIGN model must deliver a comprehensive school improvement strategy,
implemented for ali students in the school, which is consistent with the Texas concept for developing an Early College
High School (ECHS). Piease review the description of the Texas State-Design model in Schedule #2 Provisions and

Assurances.

These applicants shall respond to the prompts in the table below. Applicants not proposing a Texas State-Design model
shall indicate below with “N/A”.
Response is limited to space provided, front side only. Use Arial font, no smaller than 10 paoint.

Describe the academic,
social, college readiness and
college access services that
will be in place by Fall 2017,
to support student success in
coliege-level coursework and
continued post-secondary
education pursuits:

N/A
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Texas Education Agency Standafd Appltcahon System (SAS)
S b Scheduie #'!B—Responses to Statutory Requ:rements (cont ) :

County dsstrlct number or vendor 1D; 034901 | Amendment # (for amendments oniy)

Statutory Requirement 13: High-quality preschool programming

Applicants proposing the EARLY LEARNING INTERVENTION model must deliver an elementary program that meets
the definition included in program federal requirements and is integrated in a campus-wide school improvement model.
Please review the description of requirements under the Early Learning Intervention model in Schedule #2 Provisions
and Assurances.

These applicants shall respond to the prompts in the table below. Applicants not proposing an Early Learning
intervention model shall indicate below with “N/A”.

Response is limited to space provided, front side only, Use Arial font, no smaller than 10 point.

Describe the schedule and
staffing pattern for the full-
day preschoo! that will meet
standards for high
qualification of staff, required
child-to-staif ratios, required
class size limitations and
comparable staff salaries.

N/A

Indicate if the campus will
partner with community-
based provider or off-site
campus to deliver key
components of the madel;
such as staffing or facilities
needed to deliver a grade-
level or other educational
program.

If such a partnership will
exist, describe how the
campus and LEA will ensure
all students benefitting from
the grant are enrolled at the
eligible grantee campus,
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Texas Educailon Agency Standard Appncataon System (SAS)

. Schedu!e # G—Responses to Statutcry Requirements {cont ) :
County cf:stnct number or vendor 1D; 034901 | Amendment # (for amendments only)
Statutory Requirement 14: High-guality preschool programming {continued)
Applicants proposing the EARLY LEARNING INTERVENTION model must deliver an elementary program that meets
the definition included in program federal requirements and is integrated in a campus-wide school improvement model.
Please review the description of requirements under the Early Learning Intervention model in Schedule #2 Provisions
and Assurances.
These applicants shall respond to the prompts in the table below. Applicants not proposing an Early Learning
Intervention model shali indicate below with “N/A”
Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point,

Describe how the preschool
program proposed is:
research-based; vertically
aligned in math, science, N/A
literacy, language through the
elementary grades; and
develops sacio-emotional
skills;

Describe the student
assessment data that will be
examined for the preschool
and kindergarten classes that

inform continuous

improvement and nexi-grade

readiness:
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Standard Apphcatlon System (SAS)

Texas Educatton Agency

Schedu!e #1 B-—-Responses to Statutory Requlrements (cont )

County dlstrict nurnber or vendcr 1D: 034901

| Amendment # (fol.'. amendments onEy)

Statutory Requirement 15: Screening and Selecting Staff

Applicants proposing @ TURNAROUND mode! must measure the effectiveness of staff to work in the turnaround
environment. In screening all existing staff, no more than 50% may be rehired to work in the turnaround model. Please
review the description of requirements for educator screening and selecting staff under the turnaround model in

Schedule #2 Provisions and Assurances.

These applicants shall respond to the prompts in the table below. Applicants not proposing a Turnaround model shall

indicate below with “N/A”.

Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Describe process for
screening all staff that existed
prior to implementation of the
turnaround model, including
the criteria for best-fit in the
turnaround madel:

N/A

Indicate the number of
existing staff rehired for work
in the turnaround model
implementation:

Describe process for
selecting new staff, including
the criteria for best-fit in the
turnaround model!;

indicate the number of new
staff hired for work in the
turnaround model
implementation:

Indicate the start date for the
new {urnaround
implementation staff,
including rehires and new
hires:
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Texas Educa:ion Agency Standard Appllcatlcl‘l Sysiem (SAS)

County dlstract number or Vendor {D: 034901 ! Amendment # (for amendments only)

Statutory Requirement 16: New Governance Structure/Turnaround Office

Applicants proposing @ TURNAROUND model must adopt a new campus governance structure in which the school may
report to a new turnaround office in the LEA or SEA, hire a turnaround leader who reports to LEA executive ieadership,
or enter into @ multi-year contract with the LEA for added flexibility in exchange for greater accountability. Please raview
the description of requirements for new governance structure under the tumaround model in Schedule #2 Provisions and
Assurances,

These applicants shall describe the new governance structures planned in the space below. Applicants not proposing a
Turnaround madel shall indicate below with “N/A".

Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

NIA
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Texas Educaticn Agency o

_ Standard Apphcatlon Systern (SAS)
- ___mResponses to Statutory Requlrements (cont ) S

'County-dzstnct number ar vendor ID: 034901

| Amendment # (for amendmenis only)

Statutory Requirement 17: Whole-School Reform Model Developer

Applicants proposing the WHOLE-SCHOOL REFORM model must implement an evidence-based model in partnership
with a whole-schaol reform mode! developer. Please review the description of requirements under the Whole-School
Reform model in Schedule #2 Provisions and Assurances.

These applicants shall respond to the prompts in the table below. Applicants not propesing a Whole-Scheol Reform
model shall indicate below with "N/A".

Response is limited to space provided, front side only. Use Arial font, no smaller than 10 paoint.

Name the modei developer
with whom you will partner fo
implement the whole-school
reform:

The Institute for Student Achievement (1SA)

Describe the record of
sucecess the model developer
has shown in implementing
whole-school reform
strategies:

Independent studies of the 1SA model meet the What Works Clearinghouse standards
and the US Department of Education has named ISA the conly evidence-based whole-
school reform model developer for high school Title 1 1003(g) School Improvement
Grants. For over twenty years, |SA has been engaged in whole school reform across the
nation. Their mission is to collaborate with districts and schools to support them in
becoming high-performance educational organizations that provide students with
intellectually challenging and suppartive learning environments so that all students
graduate ready for postsecondary education and careers. |SA has collaborated with
schools and districts nationwide and has impacted over 70,000 students and over 4,000
teachers, counselors and school leaders. [SA’s whole school reform has been validated
by two independent and rigorous evaluations as effective for increasing the achievemant
of high-need students in general, and African-American males in particular.

Name and describe the
study/studies examined that
support the efficacy of the
model selected.

Include information about the
study’s sample size and
multi-site sampling.

Include key findings showing
impact on student
achievement.

Additionally, provide citations
for the study publications.

1) IMPAQ International used a quasi-experimental approach to estimate the impact of
the ISA model on altendance, credit accumulation, grade promoetion, and gradusation
rates in 27 high schools m New York City, NY and Atlanta, GA. The study included an
8,057-student cohort of 9" graders and followed them from 2006 to 2009. Findings
proved thai the |SA model had significant pasitive effects on student outcomes. In
particular, ISA students outperformed their peers on 11" grade attendance, earning
enough credits o be promoted, four-year credit accumulation, being on-track for
graduation at the end of 9th grade, and high school graduation. Additionally, in 2014
IMAQ evaluated of the impact of the ISA school model on African American male
students’ high schoal outcomes. The evaluation compared several measures ~ high
schootl attendance, credit accumulation/grade promotion, dropout rate, and four-year
graduation rates — across four cohorts of African American male students enrolled in
ISA and comparisan schools in New York City and two cohorts of students enrolled in
ISA and comparison schools in Atlanta, GA. The results showed that African American
male students in ISA schools consistently outperformed their non-ISA school peers on
every high schooel outcome measure examined in the study.

Citation: IMPAQ International, June 2012, ISA Outcome Study Final Report
2) The Academy for Educational Development (AED} conducted a six-year study of
two cohorts of 9th graders in eight New York City schootls through high schoo! and into
their early post-graduation careers. Using a quasi-experimental design, this study
looked in depth at ISA's impact on student, teacher, and school outcomes. They also
compared achievement outcomes for ISA students with a matched comparison group of
students in large New York City high schools who had similar characteristics and
achievement levels. Their analyses indicated that the implementation of ISA had a large
and positive effect on student achievement outcomes in high school achievement and
completion, college preparation, and college enroliment and persistence. AED’s findings
also suggest that small learning communities that emphasize individual attention,
provide a college preparation curriculum, and foster a college-going culture can give
students from low-income communities the support they need to achieve academic -
and later economic - success.
Citation: AED, June 24, 2010, ISA Qutcome Evaluation Final Report

For TEA Use Only

Changes. on this page have beeh cénﬁrmed with:

On this date:

Via telephone/fax/email (circle as appropriate)

By TEA staff person:

RFA #701-16-105, SAS #198-17

MANAR ANAN Tawma Tikln | Meincih: Onbhaate S TTIOIOY Moomla =




Texas Education Agency Standard Appllcatron System (SAS)

County dlstnct number or vendor ID 034901 | Amendment# (for amendments only):

Statutory Requirement 18; Operations under a Charter School Operator, CMO or EMO.

Applicants proposing a RESTART mode! must convert or reopen the school under a charter school operator, charter
management organization (CMO), or education management organization (EMO); using a rigorous review process to
select a provider who will restart the organization. Please review the description of requirements under the Restart
model in Schedule #2 Provisions and Assurances.

In the space below, these applicants shall describe the rigorous process to be used to select the restart organization;
criteria used for selection; timeline for provider selection; and anticipated date for school reopening/conversion.
Applicanis not proposing a Restart mode! shall indicate below with “N/A".

Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

N/A
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Texas Educatnon Agency Standard Appiicatton System SAS)
: - . Schedule #1 S—Responses to Statutory Requrrements (cont. i -

County dlstnct number or vendor 1D 034801 | Amendment # (for amendments only)

Statutory Requirement 19: Enroliment in higher achieving schools

Applicants proposing a CLOSURE model must enroll students who attended the school in a higher achieving school
within reasonable proximity to the closed school.

These applicants shall describe the processes, key activities, and timeline they will undertake within one year in order to
transition students to a higher achieving school in the space below. Applicants not proposing a Closure model shall
indicate below with “N/A™.

Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

NIA
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Texas Education Agency

Standard Application System (SAS)

Scheduie # §—Equitable Access and Particigation - o

.County Distriot Number o Vendor 1D 034901

| Amendment number (for amendments on!y)

No Barriers
# No Barriers Students | Teachers Others
The applicant assures that no barriers exist to equitable access and —
00 participation for any groups X L o
Barrier: Gender-Specific Bias
# Strategies for Gender-Specific Bias Students | Teachers { Others
Expand opportunities for historically underrepresented groups to fully
AO1 participate u O 2
AD2 | Provide staff development on eliminating gender bias 1 O I}
Ensure strategies and materials used with students do not promote
AD3 gender bias L L [
AQ4 Develop and implement a plan to eliminate existing discrimination and the ] ] ]
effects of past discrimination on the basis of gender
Ensure compliance with the requirements in Title 1X of the Education
AD5 | Amendments of 1972, which prohibits discrimination on the basis of [ O] O
gender
AQB Ensure students and parents are fully informed of their rights and 0 ] O
responsibilities with regard to participation in the program
A89 | Other (specify) ] O ]
Barrier: Cultural, Linguistic, or Economic Diversity
# Strategies for Cultural, Linguistic, or Economic Diversity Students | Teachers Others
Bo1 | Provide program information/materials in home language L 1 L]
Roz | Provide interpreter/translator at program activities L] [l ]
Increase awareness and appreciation of cultural and linguistic diversity ] [] ]
BO3 through a variety of activities, publications, etc.
Communicate to students, teachers, and other program beneficiaries an [ ] 0]
BO4 appreciation of students’ and families' linguistic and cultural backgrounds
Develop/maintain community involvement/participation in program
BOS | activities U O E
Provide staff development on effective teaching strategies for diverse
BO6 populations L O L
Ensure staff development is sensitive to cultural and linguistic differences [ X ]
BO7 | and communicates an apprectation for diversity
Seek technical assistance from education service center, technical ] O |
BOB | assistance center, Title |, Part A school support team, or other provider
Bog | Provide parenting training O ] L]
B10 | Provide a parent/family center L] ] [}
B11 | Involve parents from a variety of backgrounds in decision making ] L] L
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Texas Education Agency

Standard Application System (SAS)

Schedu!@ #18mﬁqu:tablé Access and Pamc:patson (cont)

County Dlstnct Number or Vendor 1D: 034901

[ Amendment number (for amendments only)

Barrier: Cultural, Linguistic, or Economic Diversity (cont.)

# Strategies for Cultural, Linguistic, or Economic Diversity Students | Teachers Others
Offer “flexible” opportunities for parent involvement including home
B12 | learning activities and other activities that don't require parents to come to ] ] [
the school
B13 | Provide child care for parents participating in school activities ] L] N
Acknowledge and include family members' diverse skills, talents, and
B14 knowledge in schoo! activities [ u L
Provide adult education, including GED and/or ESL classes, or family
B15 literacy program O [ o
Offer computer literacy courses for parents and other program
B1& | peneficiaries L U O
817 | Conduct an outreach program for traditionally “hard to reach” parants L] L]
g18 | Coordinate with community centers/programs L] ] L]
Seek collaboration/assistance from business, industry, or institutions of
B19 higher education u L] [
Develop and implement a plan to eliminate existing discrimination and the
B20 | effects of past discrimination on the basis of race, national origin, and ] O M
color
Ensure compliance with the requirements in Title VI of the Civil Rights Act
B21 | of 1964, which prohibits discrimination on the basis of race, national (] N M
origin, and color
Ensure students, feachers, and other program beneficiaries are informed
B22 | of their rights and responsibilities with regard to participation in the O
program
'+ Provide mediation training on a regular basis to assist in resolving
B23 disputes and complaints 0 0 N
B99 | Other (specify) [l 3 W
Barrier: Gang-Related Activities
# Strategies for Gang-Related Activities Students | Teachers | Others
co1 | Provide early intervention ] ! ]
coz | Provide counseling L] ] L
co3 | Conduct home visits by staff L] L] O
Cco4 | Provide flexibility in scheduling activities ] ] ]
co5 | Recruit volunteers to assist in promoting gang-free communities ] ] O
cos | Provide mentor program ] ] L]
Provide beforefafter school recreational, instructional, cultural, or artistic ] O] [
co7 programs/activities
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Texas Education Agency

Standard Application System (SAS)

Scheﬁule #] BmEqustahia Access and Parﬁscrpatmn (cont )

County Dlstrlct Number or Vendor 1D: 034901

| Amendment number (for amendments on!y)

Barrier: Gang-Related Activities (cont.)

# Strategies for Gang-Related Activities Students | Teachers Others
C08 | Provide community service programs/activities d ] ]
C09 | Conduct parent/teacher conferences | ] O
C10 | Strengthen school/parent compacts O O M
C11 | Establish collaborations with law enforcement agencies ] O 0
C12 | Provide conflict resolution/peer mediation strategies/programs (] ] ]
c13 ﬁ;ﬁifgﬂﬁg;?g;onlasmstance from business, industry, or institutions of 0 ] ]
Cl4 S{tc;wvgiaengﬂg;gt%/énifg[}n:gion to teachers, school staff, and parents to deal [] [ O]
coo | Other (specify) |/l O M

Barrier: Drug-Related Activities

# Strategies for Drug-Related Activities Students | Teachers Others
D01 | Provide early identification/intervention [ ] ]
D02 | Provide counseling ] ] ]
D03 | Conduct home visits by staff - ] O
D04 Ec?n?lrr‘:tﬁ r\;'i?il:sﬂteers to assist in promoting drug-free schools and [ 0 n
D05 | Provide mentor program N O [
D06 Errg;/irgiq 2ggtrii:;§:ser school recreational, instructional, cultural, or artistic n [ .
D07 | Provide community service programs/activities ] ] M
D08 | Provide comprehensive health education programs 7 ] O
D08 | Conduct parent/teacher conferences d M ]
D10 | Establish school/parent compacts ] O M
D11 | Develop/maintain community collaborations 'l ] O
D12 | Provide conflict resolution/peer mediation strategies/programs O ] |
D13 t?i;?w;; ::Zgitz;?;;onlassistance from business, industry, or institutions of ] ] M
D14 ili’;wc?ri ;r_?;r?;ggr:;in;ztson to teachers, school staff, and parents to deal = M =
D99 | Other (specify) O J i

Barrfer: Visual Impairments

# Strategies for Visual Impairments Students | Teachers Others
E01 | Provide early identification and intervention 1 ] ]
E02 | Provide program materials/information in Braille ] M ]
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Texas Education Agency

Standard Application System (SAS)

County-District Number or Vendor 1D: 0343801

I Amendment number (for amendments only):

Barrier: Visual Impairments

# Strategies for Visual Impairments Students | Teachers | Others
E03 | Provide program materials/information in large type [l ] 7
E04 | Provide program materials/infarmation in digital/audio formats ] 1 O
£05 r:ég‘;'frfr?—. ;;atff development on effective teaching strategies for visual 0 ] ]
E06 | Provide training for parents ] M O
E07 zggr;sagi S;!ﬁ;eﬂalshnformanon published on the internet for ADA O ] ]
E99 | Other (specify) 1 1 O

Barrier: Hearing Impairments

# Strategies for Hearing Impairments
FO1 | Provide early identification and intervention 1 O W
F02 | Provide interpreters at program activities O] ] ]
F03 | Provide captioned video material O ] ]
F04 | Frovide program materials and information in visual format [ M ]
F05 | Use communication technology, such as TDD/relay ] ] N
FOB S:;:a?;i es:ftlff development on effective teaching strategies for hearing O ] [
FO7 | Provide training for parents ] {1 ]
F99 | Other (specify) ' ] ]

Barrier: Learning Disabilities

# Strategies for Learning Disabilities Students | Teachers Others
GO01 | Provide early identification and intervention ] [ ]
G02 | Expand tutorial/mentor programs | O Il
Go3 ;::li?:gs;?rz t<:l;eg\;;‘e‘:hl'rJpment in identification practices and effective 0 u 0
GO04 | Provide training for parents in early identification and intervention ] O ]
G99 | Other (specify) i O ]

Barrier: Other Physical Disabilities or Constraints

# Strategies for Other Physical Disabilities or Constraints Students | Teachers | Others

HO1 ngelop and irn_plemgnt _a_plan to achievg full participation by students 0 0 0
with other physical disabilities or constrainis

HO2 | Provide staff development on effective teaching strategies ] [ |

HO3 | Provide training for parents [ ] ]

H98 | Other (specify) ] ] ]
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Texas Education Agency

Standard Application System {SAS)

Schedu!e #1 3-«~=Et;ustame Access and Pamcspatwn (cont)

County D:strzct Number or Vendor ID: 034801

| Amendment number (for amendments oniy)

Barrier: Inaccessible Physical Structures

# Strategies for Inaccessible Physical Structures Students | Teachers | Others
101 Develop and implement e.plan to achieve full participation by students N O 0
with other physical disabilities/constraints
J02 | Ensure all physical structures are accessible O 1 O
J99 | Other (specify) N 'l O
Barrier: Absenteeism/Truancy
# Strategies for Absenteeism/Truancy Students | Teachers Others
K01 | Provide early identification/intervention O il O
K02 | Develop and implement a truancy intervention plan OJ O O
K03 | Conduct home visits by staff 1 ] ]
K04 | Recruit valunteers to assist in promoting school attendance 'l I ]
K05 | Pravide mentor program ] ] [
K08 | Provide before/after schoo! recreational or educational activities O O [
Ko7 | Conduct parent/teacher conferences ] M ]
K08 | Strengthen school/parent compacts ] | ]
K09 | Develop/maintain community collaborations ] ] O
Ki0 | Coordinate with health and social services agencies ] [] O
Kt1 | Coordinate with the juvenile justice system M O N
K12 ﬁizﬁ;ezgii:ft'iag;onlassustance from business, industry, or institutions of n n ]
K99 | Other (specify) ] ] ]
Barrier: High Mobility Rates
# Strategies for High Mobility Rates Students | Teachers Others
L.01 | Coordinate with social services agencies W 1 ]
L02 | Establish collaborations with parents of highly mobile families ] N (|
L03 | Establish/maintain timely record transfer system i ] ]
L99 | Other (specify) ] O ]
Barrier: Lack of Support from Parents
# Strategies for Lack of Support from Parents Students | Teachers Others
MO01 | Develop and implement a plan to increase support from parents ] M ]
M02 | Conduct home visits by staff O] ] O

For TEA Use Only
Changes on this page have been canfirmed with: On this date:
Via telephoneffax/emait (circle as appropriate) By TEA staff person:

RFA #701-16-105; SAS #188-17

OME_2A20 Tawvae Titla | Driaribu Qrabhmnls FTTIOCY Muals £




Texas Education Agericy

Standard Application System (SAS)

Scheduie #‘i B—wﬁqu;tabie Access and Parttcspatmﬁ (cont ) -

County Dlsiract Number or Vendor ID: 034901

| Amendment number (for amendments oniy)

Barrier: Lack of Support from Parents (cont.)

# Strategies for Lack of Support from Parents Students | Teachers | Others
MO03 | Recruit volunteers to actively participate in school activities L] | -
M04 | Conduct parent/teacher conferences N O ]
MO5 | Establish school/parent compacts | O ]
M06 | Provide parenting training | il L]
MO7 | Provide a parent/family center ] O i
MO8 | Provide program materials/information in home language M W} M
M09 | Involve parents from a variety of backgrounds in school decision making ] ] il
M10 Oﬁgr. '_‘flexibie" opportuﬂi_ﬁ_es for invol\{emeng, inciud_ing home learning [ ] O

activities and other activities that don't require coming to school

M11 | Provide child care for parents participating in school activities M| O ]
M42 ?;é(vrlc]:ewcfl;ggiﬁ ::fogc;i?iii;iguy members’ diverse skilis, talents, and ] ] ]
M13 ;;:g;;g;l:aenfucahon, including GED and/or ESL classes, or family N N 0
M14 | Conduct an outreach program for traditionally "hard to reach” parents ] ] {:l
M15 | Facilitate school health advisory councils four times a year ] ] ]
M99 | Other (specify) [ ] O
Barrier: Shortage of Qualified Personnel

# Strategies for Shortage of Qualified Personnel Students | Teachers | Others
NO1 | Develop and implement a plan to recruit and retain qualified personnel ] T Ll
NOZ fme:;llitty a;rcci] L:E;am personnel from a variety of racial, ethnic, and language = 5] ]
NO3 | Provide mentor program for new personnel | ] ]
NO4 | Provide intern program for new personnel ] O ]
NO5 | Provide an induction program for new personnel O ] ]
NO6 | Provide professional development in a variety of formats for personnel ] ] ]
NO7 | Collaborate with colleges/universities with teacher preparation programs } | O
N99 | Other (specify) [ . ]
Barrier: Lack of Knowledge Regarding Program Benefits

# Strategies for Lack of Knowledge Regarding Program Benefits Students | Teachers | Others
P01 Ei;?:); Zzg V:irt?g;e;r:‘zng :n;;lfir; te inform program beneficiaries of ] 0 n
PO2 z:giggn::gsletter!brochures to inform program beneficiaries of activities 1 0 =
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Texas Education Agency

Standard Application System (SAS)

“Schedule #1 Squmtabie Accass and Partlc:patmn (cont )

Ceunty D|stract Number or Vendor 1D 834801

| Amendment number (for amendments only)

Barrier: Lack of Knowledge Regarding Program Benefits {cont.)

# Strategies for Lack of Knowledge Regarding Program Benefits Students | Teachers Others
PO3 Provide.announcemgnts tol local radio stations, newspapers, and ] ] M
appropriate electronic media about program activities/benefits
P98 | Other (specify) O O [
Barrier: Lack of Transportation to Program Activities
# Strategies for Lack of Transpartation Students | Teachers Others
Qo1 :gﬁz;gsstransportatlon for parents and other program beneficiaries to [] J ]
Qo2 Oﬁgr *jf!exible" opportupi'ti‘es for invo[\{emeng, inc!ud.ing home learning ] N ]
activities and other activities that don't require coming to school
Qo3 l(c)g;gs;ts program activities in community centers and other neighborhood [ O H
Q99 | Other (specify) ] 0 ]
Barrier: Other Barriers
# Strategies for Other Barriers Students | Teachers Others
Other barrier
289 Other strategy O o (]
Other barrier
Z88 Other strategy U O O
Other barrier
Z99 Other strategy [ L O
Other barrier
289 Other strategy u t o
Other barrier
299 Other strategy O L [
Other barrier
29 Giner strategy - - U
Other barrier
289 Other strategy L L] O
Other barrier
z99 Other strategy 0 [ 0
Other barrier
299 Other strategy U L L]
Other barrier
Z99 Other strategy O o [
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